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ABSTRACT
Stefanie R. Whitefield
CHARACTERISTICS OF AN EXISTING THIRD GRADE SOCIAL STUDIES
CURRICULUM AND STUDENTS' VIEWS ON AN ALTERNATIVE
INSTRUCTIONAL STRATEGY
2005/06
Dr David Hespe
Master of Science in Teaching
The purposes of this study were to (a) explore Social Studies as it takes place in a third
grade classroom at an elementary school in Southern New Jersey and (b) to implement a
Social Studies unit using an alternative instructional strategy and determine whether this
method is more favorable among students as compared to the traditional teaching
method. The researcher observed the cooperating teacher delivering Social Studies
lessons, took field notes, recorded her thoughts in a teacher research journal, interviewed
four teachers, interviewed students in the cooperating classroom, and implemented a
Social Studies unit using scripted plays as an alternative instructional strategy. The
researcher found that even though the teachers felt their traditional Social Studies lessons
were sufficient and effective, students lacked interest in the lessons using the textbook.
Using plays as an alternative instructional strategy increased student interest in Social
Studies dramatically. Students were excited about the lessons and a majority of students
found it easier to remember the content when using plays as an instructional tool.
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Chapter I: Introduction
Introduction
The clock reads 2:25p.m. Tom sketches an illustration for his part of the
newspaper article that the teacher assigned each classroom group to complete for
a Language Arts project. While sketching, Tom begins to think about the
remainder of the school day, which according to the daily schedule, consists of
Social Studies. He knows Social Studies is supposed to begin at 2:35 and last
until the end of the day at 3:10, but he hopes that the newspaper article project
runs overtime, resulting in the cancellation of Social Studies (which frequently
happens).
Tom does not like Social Studies that much. He feels that it is boring as
his teacher always reads from the textbook. He is tired of completing worksheets
and he feels that he gets frustrated often because he needs to memorize so many
facts for the test.
Tom looks up from his sketch and glances at the students around him; all
of them still seem hard at work. The clock now reads 2:31. He starts to smile,
hoping that his teacher will allow the class to take the time needed to finish their
projects. Tom's ears perk up as he hears his teacher speak. He looks at the clock
and notices that it is 2:36.
"As I see that all of you are so hard at work finishing your newspaper
articles, I have decided to let you continue working on them until the end of the
school day. We will try to squeeze in the Social Studies lesson tomorrow at some
point," exclaims the teacher.
Tom cannot help but grin: he escaped Social Studies once again.
The need arises now to ask the question of what is happening to the Social Studies
subject in America's schools? What Social Studies content is taught in schools? Do
teachers effectively teach Social Studies in their classrooms? How are students learning
Social Studies? Are teachers mainly relying on textbooks to instruct students, and if so,
what other strategies can be more effective for student learning? Educators, scholars,
and other professionals have attempted to look more deeply into the role and
characteristics of Social Studies in the classroom; many have focused on Social Studies
in the elementary classrooms.
While the New Jersey Core Curriculum Content Standards for Social Studies is
based upon the premise that all students should "understand" and "appreciate" the world
they live in (http://www.state.nj.us/njded/cccs/s6_ss.htm), the National Council for the
Social Studies (NCSS) believe that students should learn the material and information so
they can make more "informed and reasoned decisions" as a member of their community
and/or society (http://www.socialstudies.org/standards/). Critical thinking instruction,
which would inherently lead to more students placing in the above proficient level on the
National Assessment of Educational Progress (NAEP) tests, is being pushed to become a
more central role of Social Studies education in the elementary classroom (Finkelstein,
Neilsen, & Switzer, 1993; Ross, 2001; Chapin & Messick, 1999).
Whether or not Social Studies is taught and assessed effectively in elementary
classrooms has also been a hot issue among educators, scholars, and professionals. Even
though many teachers are "heavily dependent" on the Social Studies textbook series
(Alleman & Brophy, 1996, p. 19), there appears to be a wide agreement that using the
Social Studies textbook series as a main instructional tool is not the most effective way to
teach the subject to elementary students. In order for students to better understand, learn,
and remember the material, alternate instructional strategies, including the use of
cooperative learning, the use of inquiry-based Social Studies lessons, and the use of
drama in Social Studies instruction proves to be more effective (Guyton, 1991; Shiveley
& Vanfossen, 1997; Fernsler, 2003). In addition, performance or authentic-based
assessments are thought to be the most effective methods of assessment in the elementary
Social Studies classroom (Nelson, 1993; Nickell, 1999). Traditional tests, such as
multiple choice, fill-in-the-blank, or matching type tests fail "to measure student
attainment of major Social Studies understandings, appreciations, life-applications, and
higher-order thinking" (Alleman & Brophy, 1999, p. 335).
The fate of elementary Social Studies also depends on teachers' perceptions,
opinions, and views of the subject. Many teachers tend to dislike teaching Social Studies
due to their memories of Social Studies courses when they were in grade school and due
to their lack of "preparation" of Social Studies methods classes in college (Chapin &
Messick, 1999, p. 3). Another trend among teachers reflects the value teachers place on
Social Studies. As Reading, Writing, and Math are viewed as more important
(Finkelstein et al., 1993; Haas & Laughing, 2001; Houser, 1994), Social Studies tends to
be fit into the daily schedule whenever some free time is found (Finkelstein et al., 1993).
The purpose of this study is two-fold. The first purpose is to explore Social
Studies as it takes place in a third grade classroom at an elementary school in Southern
New Jersey. The study will investigate the teaching and learning that occurs in a third
grade classroom, including the types of content delivered, the strategies used to teach that
information, how third grade students are assessed in Social Studies classroom, and how
teacher perceptions affect Social Studies instruction. The second purpose of this study is
to implement a Social Studies unit using an alternative teaching strategy, and determine
whether this method is more favorable among students as compared to the traditional
teaching method.
A study exploring the types of teaching and learning in a third grade Social
Studies classroom is important for several reasons. First, investigating how Social
Studies is typically taught in a third grade classroom, and comparing this method to what
is believed most effective, can help teachers improve upon their Social Studies
instruction, and hence, student learning. Second, understanding the results of an
implemented alternate strategy can also help teachers improve on their Social Studies
instruction. Third, much research has been completed that studied individual aspects of a
Social Studies classroom, but this study will examine many of those aspects as they occur
in one Social Studies classroom. Fourth, the study can help determine whether the third
grade Social Studies classroom (both the teacher and the students) will be ready for high-
stakes testing, once Social Studies becomes a part of the New Jersey Assessment of Skills
and Knowledge (NJASK).
Limitations
One limitation to this study is that it takes place in one-third grade classroom.
Consequently, the findings will not be able to be generalized to other elementary Social
Studies classrooms. A second limitation of this study is that when the alternate strategy
is used in the Social Studies classroom, the researcher will not be able to determine
whether the assessment scores were a direct result of the alternate strategy. Since the
researcher does not have access to another third grade classroom to use as a control
group, the researcher will only be able to use teachers' and students' opinions, along with
field notes and a teacher research journal, to determine the effectiveness of the alternative
instructional method. After acknowledging the limitations, this study is still important
because it sheds light on the perspective problems and challenges in the Social Studies
classroom, and the study also has potential to show a more effective instructional method
that teachers can use in their classroom.
Operational Definitions
In this study, various terms will be frequently used. In order to allow for a
concrete meaning of these terms, their definitions are listed below.
1. Alternate Strategy: instructional strategies that do not use the textbook as the main
teaching tool.
2. Performance/Authentic Based Assessment: assessment that uses rubrics, checklists,
portfolios and rating scales, and requires students to use knowledge in real-world
situations, circumstances, and scenarios.
3. NJASK - New Jersey Assessment of Skills and Knowledge. This standardized test is
given to third and fourth grade students during the month of March. In third grade, the
assessment tests students in Reading, Writing, and Math. In fourth grade, students are
tested in Reading, Writing, Math, and Science.
4. Social Studies: referring to any of the following specific subject areas - United States
and world history, United States and world geography, economics, civics, and United
States and world government.
5. Traditional Assessment: multiple-choice, fill-in-the-blank, listing, matching, and
other similar paper and pencil tests.
6. Traditional Teaching Strategies: an instructional strategy that uses the textbook as the
main teaching tool (i.e. lecturing from the textbook and requiring students to answer
comprehension questions from the textbook).
Proposal of Data Collection
In this study, various techniques will be used to collect data. The first type of data
collection that will be used is field notes. In the field notes, the following information
will be in the data collection: how Social Studies is taught (instructional methods and
strategies), how the students are engaged in the lesson and when Social Studies is taught
and for how long. The observations will primarily take place in the researcher's Clinical
Internship II classroom.
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Second, in accordance with the field notes, the researcher will also employ the use
of a teacher research journal. In this journal, the researcher will comment and remark
about the observations, along with her thoughts and feelings regarding the alternative
instructional strategy when it is implemented.
The third type of data collection that will be used is that of interviews. The
researcher will interview third grade teachers in the school building. Interview questions
will revolve around how the teachers view Social Studies, whether they think Social
Studies is important, and what they believe should be taught in Social Studies (i.e.
geography, history, memorization of facts, or critical thinking skills).
The fourth type of data collection that will be used is that of documents. The
researcher will first collect documents pertaining to the state's standards. These
documents will be compared with the assessments in the Social Studies classroom to
determine whether the assessments match the goals of the standards. Another type of
document that will be collected is that of lesson plans. The researcher will collect the
third grade teacher's lesson plans to determine how the teacher planned for Social
Studies, how that compared with what actually occurred in the classroom, and how the
lesson plans related to the New Jersey Core Curriculum Content Standards.
The fifth type of data collection that will be used is that of interviews with
students. The researcher will interview students on an individual basis to determine their
opinions on traditional Social Studies teaching. The researcher will then teach a Social
Studies unit using an alternate teaching strategy and then hold similar individual
interviews to gather students' opinions on the alternate method.
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Story of the Question
When I reflect and think about my years as an elementary school student, several
thoughts always seem to pop up in my mind. These thoughts continually included
making a clay sculpture of the Verrazano Bridge, along with researching a Native
American tribe with a group and performing a skit to represent the information learned
about that tribe, which eventually was performed in front of the principal. These
projects, both of which I enjoyed immensely in elementary school, both fall under the
umbrella of Social Studies. Growing up, I remember being excited and interested in
Social Studies, and even today, many of my childhood education memories are connected
to Social Studies lessons or activities.
When I entered my first practicum placement in the fall of 2005, I was quite
excited to see how each subject was handled and taught in the classroom. I was
particularly eager to observe Social Studies lessons, as I already observed many
Language Arts and Math lessons in previous field experiences. Since I was placed in a
fourth grade classroom for my first practicum placement, I figured that some really
interesting, innovative, creative, and interactive Social Studies lessons would occur; this
is what I grew up with, so I assumed that similar instruction would take place in the
fourth grade classroom. However, nothing of the such occurred.
During the first two weeks of school in September, the classroom teacher did not
touch upon Social Studies once, besides explaining to the students on the first day of
school that one of their subjects would be Social Studies. In those two weeks, not one
Social Studies lesson was taught, even though Social Studies was scheduled for every
Monday, Wednesday, and Friday from 2:45p.m. until 3:15p.m. I brushed this off,
reckoning that the lack of Social Studies instruction was due to the craziness of the start
of a new school year. On September 21, the first Social Studies lesson was taught. Yet,
on this date, Social Studies did not begin until 3:02p.m. - seventeen minutes after its
scheduled start time, and only thirteen minutes before students packed up to go home.
The next time Social Studies was taught was on September 26, and once again, it
began late; nineteen minutes after its scheduled start, at 3:04p.m. After this date, Social
Studies had a presence in the classroom, but that presence was minimal. If the teacher
ran overtime on another lesson for Language Arts or Math, it did not seem like a big deal
because it was just Social Studies that would be pushed back; Social Studies was always
the first subject to get cut in the classroom and that time was never made up during the
next school day(s).
In early October, the students began taking practice tests in anticipation of the
NJASK. This cut into Social Studies instructional time but it did not faze the classroom
teacher or the head teacher of the school who helped with the test prep. When I left the
classroom on October 20, the class had only just begun studying chapter two in the
subject. This was more than unsettling. Why did it seem like the teacher, and to some
extent, the school, did not care about Social Studies? Why was NJASK preparation so
much more focused on in early October than Social Studies instruction and content?
Not only did the lack of time devoted to Social Studies bother me, but the lack of
instruction was also quite troublesome. All of the Social Studies lessons revolved around
the use of the textbook: the teacher would read the textbook pages with the class, instruct
the students on which words, phrases, or sentences to highlight (the students used
photocopied pages of the textbook series), and then answered the review questions in the
chapter. Students would then be required to take a quiz or test, even though only one
guided practice activity or task was completed for each lesson. For Math and Language
Arts, lessons upon lessons, and activities upon activities were completed before the
classroom teacher gave any type of formal assessment.
As I began to contemplate what I was observing in the classroom, numerous
questions started to arise. Why was Social Studies such a low priority in the classroom?
Were the students learning the Social Studies content that they ought to be learning?
How come so much preparation, planning, practice, and review went into Math and
Language Arts lessons, yet Social Studies received none of that? How come it seemed
that the teacher did not even plan lessons for Social Studies, but rather, relied solely on
the textbook whenever she was able to squeeze in a lesson? Are there more effective
ways to teach Social Studies content instead of using the textbook? Is this how other
teachers approached Social Studies? I feel that Social Studies is a crucial element to
students of any age and it can truly be an amazing subject if some effort was put forth.
The unfortunate characteristics of Social Studies instruction that I saw in the classroom
prompted me to want to learn more.
Thesis Organization
The remainder of this thesis will be divided into four parts. Chapter two of this
report will review the scholarly and professional literature that is pertinent to the study.
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The literature will be collected from journal articles, books, and studies. The literature
review will illustrate what has already been said about the research problem, and it will
also be used when analyzing the data collected throughout the study. Chapter three of
this report will focus on the intended methodology for the study. This chapter will
include descriptions of where the study took place, characteristics of the classroom, and a
description and rationale for the research paradigm selected for the study. The data
collection methods and how the researcher will analyze that data will also be explained in
chapter three. Chapter four of the report will focus on the collected data, detailing the
significant findings. Chapter five will discuss the results of the study. This chapter also
explains implications for practice and gives recommendations for future research.
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Chapter II: Review of Related Literature
History, governments, communities, values, and geography are just a few of the
terms that fall under the umbrella of a Social Studies curriculum in elementary schools.
There is much to cover; yet, what is actually taught and learned in an elementary Social
Studies classroom? Numerous qualities and characteristics determine the genres of an
elementary Social Studies classroom. Teacher styles, teaching strategies, curriculum,
standards, assessment, standardized testing, and scheduling are some of these. How do
these qualities and characteristics impact the Social Studies classroom and student
learning?
In order to research the teaching and learning that occurs in a third grade Social
Studies classroom, it is imperative to look at the national standards, experts' views, and
teachers' perceptions. This literature review explores Social Studies pedagogy and
curriculum in five sections. The first section describes national and state goals and
standards for third grade Social Studies. The second section discusses what scholars
believe the Social Studies curriculum should be based upon and what kinds of
information and skills should be taught. The third section first examines the traditional
approaches and then more innovative approaches to teaching Social Studies. The fourth
section details why teachers should evaluate student learning in Social Studies through
alternative and authentic assessment methods. The fifth and final section looks at teacher
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views and opinions about teaching elementary Social Studies.
What are National and State Goals for Third Grade Social Studies?
NCSS (http://www.socialstudies.org/standards/) has developed Social Studies
curriculum standards for individual states to use as a guide. It is important to note,
however, that the curriculum standards that NCSS developed are not "mandate[d]" by the
United States government (http://www.socialstudies.org/standards/). The NCSS
developed a main goal or purpose of the Social Studies education. According to the
NCSS, "the primary purpose of Social Studies is to help young people develop the ability
to make informed and reasoned decisions for the public good as citizens of a culturally
diverse, democratic society in an independent world" (Alleman & Brophy, 1996, p.5).
Within the curriculum standards for Social Studies, NCSS includes ten specific
themes upon which schools and teachers should focus: (1) Culture, (2) Time, Continuity,
and Change, (3) People, Places, and Environments, (4) Individual Development and
Identity, (5) Individuals, Groups, and Institutions, (6) Power, Authority, and Governance,
(7) Production, Distribution, and Consumption, (8) Science, Technology, and Society, (9)
Global Connections, and (10) Civic Ideals and Practices
(http://www.socialstudies.org/standards/).
Unlike the national standards, which are not mandatory, New Jersey does have set
education standards. The New Jersey Core Curriculum Content Standards for Social
Studies was last revised in October 2004. Since the New Jersey Social Studies standards
are what drive and determine the Social Studies curriculum in elementary classrooms,
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these standards lay the foundation for this research project. These standards specify for
teachers what content they must teach, and hence, these standards determine what
students learn. The standards, however, do not determine how teachers are to deliver the
information to the students.
The New Jersey Department of Education believes that the goal of Social Studies
education is to enable all students and learners to gain the knowledge and skills to
become "active, informed, responsible citizens and contributing members of their
communities" (http://www.state.nj.us/njded/cccs/s6_ss.htm). As this is the overall goal
of the Social Studies education, the Social Studies standards' vision falls along similar
lines:
The vision of the Social Studies standards is one that fosters, for all students, the
ability to understand their world and to have an appreciation for the heritage of
America with a high degree of literacy in civics, history, economics and
geography (http://www.state.nj.us/njded/cccs/s6_ss.htm).
The Social Studies standards for New Jersey schools are divided into six
categories, with each category further broken down into sub-categories or strands. The
six categories are as follows: (1) Social Studies Skills, (2) Civics, (3) World History, (4)
United States/New Jersey History, (5) Economics, and (6) Geography. Within each of
the categories, there are strands that determine what educators should teach and how
students should use that knowledge in various grade levels. In a third grade classroom,
students should be able to use the following terms to understand the material taught:
explain, apply, organize, distinguish, differentiate, evaluate, discuss, delineate, examine,
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compare, estimate, and identify (http://www.state.nj.us/njded/cccs/s6_ss.htm).
The Push for Critical Thinking
Should elementary students learn only basic facts in Social Studies? Should
elementary students learn to apply those basic facts to make informed decisions? Should
students simply remember information, or learn how to develop Social Studies
information so they can use it in present or future situations? Is the goal of Social Studies
to memorize facts, or make students well-rounded members of society? Even though the
New Jersey Core Curriculum Content Standards acknowledge that the curriculum,
schools, and teachers should focus on both the basic facts along with critical thinking
skills, there is a push to make the Social Studies curriculum more critical thinking
oriented. Three pieces of literature are reviewed in this section, all of which push for the
greater involvement of critical thinking in Social Studies curriculums and instruction.
The push for critical thinking in Social Studies is not new. Finkelstein et al.
(1993) discuss what some organizations believe as the main goal of elementary Social
Studies. They explain the beliefs of two associations: the National Association for the
Education of Young Children and the National Association of Early Childhood
Specialists in State Departments of Education. These two organizations suggest that
Social Studies should teach children (ages 3 through 8) to "think, reason, and make
decisions necessary to participate fully as citizens of a democracy" (p. 64). Basic
memorization of facts and concepts does not enable children to accomplish this; however,
learning to think critically would.
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The authors also detail a study completed by three organizations. In the late
1980s, the National Council for the Social Studies, the American Historical Association,
and the Carnegie Foundation for the Advancement of Teaching came together to study
what Social Studies should look like in the 2 1 st century. The report that evolved from
this study, entitled "Charting a Course: Social Studies for the 2 1st Century," details the
necessity for teachers to allow students opportunities to "contribute to and carry out
decisions and rules as preparation for life in a democratic society" (p. 64-5). Again, this
study reflects the ideas pursued through the use of a critical thinking curriculum in Social
Studies.
Ross (2001) also agrees with the idea that critical thinking should be heavily
emphasized in the Social Studies curriculum. Ross believes that students should not
"passively [absorb] someone else's conception of the world" (p. 7). This "absorb[tion],"
(p. 7) or memorization of the facts and concepts taught in the classroom, does not engage
students in making their own decisions. Ross contends that the Social Studies curriculum
should push students to make "personally meaningful understanding[s]" of the world (p.
7). Social Studies curriculums should enable students to learn the facts and ideas, but
then they should use these facts and ideas to become "active" members in their
communities (p. 23).
Chapin and Messick (1999) express similar thoughts on the topic of critical
thinking. Chapin and Messick believe that students should learn about the main ideas,
concepts, and facts of Social Studies. Yet, they also deem important the idea that
students will need to make important decisions: Social Studies "play[s] an important role
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in preparing" (p. 4) students to do this. Chapin and Messick want students to be
"informed," but also "reflective" (p. 4) when they begin to be more active members in
society.
Each piece of literature discussed in this section values the importance of critical
thinking in elementary Social Studies classrooms and lessons. All authors understand
that basic facts, ideas, and concepts are a necessary part of Social Studies instruction.
However, all authors agree that those facts, ideas, and concepts must go beyond simple or
rote student memorization. The current research discussed argues that basic facts are
only the building blocks that allow teachers to give students the opportunity to make
informed choices, and hence, become active and educated members of society.
What Strategies Should Teachers Use to Teach Social Studies?
Traditionally, teachers have taught elementary Social Studies through the use of a
textbook. Typically, this text is part of a textbook series that the entire school uses for
Social Studies instruction. There are, however, beliefs that the textbook is not an
effective way to teach Social Studies. The first part of this section, The Problem With
Textbooks, will examine studies that discuss the ineffectiveness of Social Studies
textbooks. The second part of this section, Effective Teaching Strategies, describes more
effective Social Studies teaching strategies.
When an adult reflects on an elementary Social Studies class, it is likely that
he/she will think of reading a textbook and answering review questions from that
textbook. Today, many elementary Social Studies classes are conducted in a similar
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manner. Alleman and Brophy (1996) argue that due to teachers' lack of Social Studies
knowledge and teachers' lack of resources, many teachers are "heavily dependent on the
publishers of instructional materials, especially the major market-share textbook series"
(p. 19).
Alleman and Brophy (1996) explain that publisher employees write most of the
content in Social Studies textbooks - employees who have no expertise in "child
development or Social Studies education" (p. 19). The textbooks are not tested for
effectiveness; rather, the textbooks' revisions are based on reviewers' comments and
suggestions (1996). In addition, Social Studies textbooks for kindergarten through third
grade have been viewed as "boring information" that teachers do not need to teach in the
classroom since students learn this information on their own outside of the school
environment (p. 21). Kindergarten through third grade texts also have been viewed as
"biased" and "aimless," meaning that the information and content detailed in the
textbooks are not noticeably "related to important social education goals" (p. 21).
Reyes (1986) takes a deeper look into Social Studies textbook series, studying
five series to determine how well each series develops critical thinking skills. Reyes
found that overall, the five textbook series did "not deliver material that develops strong
critical thinking, even though they have promised it" (p. 153). He found that one specific
textbook series provided critical thinking objectives, but there were no instructions on
how to go about completing those objectives (1986).
Reyes also examines the "unguided" or "independent practice" (p. 153) areas of
the textbook series. He concluded that many textbooks included such sections or areas,
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but "instruction was not apparent" (p. 153). Since successful completion of independent
practice relies on that skill previously being taught, the independent practices were of no
use (1986).
Hoge (1986) offers another reason as to why the Social Studies textbook is
ineffective: students have difficulty reading them. He first explains how students may
lack background knowledge to fully be interested in the textbooks (1986). If a child
never leaves his neighborhood, town, city, or county, he may hold no interest or value
towards learning about other parts of the world (1986). In addition, that child may not
have sufficient background knowledge to relate to the topics discussed in the Social
Studies textbooks (1986).
Hoge also argues that children have difficulty reading Social Studies textbooks
because of the complexity of the textbooks (1986) and the "heavy technical concept load
of Social Studies passages" (p. 2). In order to fully grasp the concepts and ideas
discussed in the textbook, children have to know the vocabulary. With words such as
"government," "immigrants," and "federal" used frequently in textbooks, a student's lack
of vocabulary results in that student's lack of comprehension of the material (p. 2). Hoge
also suggests that textbook language becomes more complex, therefore more problematic
for students, by the use of "hard-to-pronounce names of cities, faraway countries, and
foreign language names" (p. 2).
Even though teachers may not have access to other Social Studies resources and
materials to use in place of textbooks, there are other strategies teachers can use to make
Social Studies instruction more effective. Guyton (1991) details one possible strategy.
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She suggests "cooperative learning has been shown to increase achievement and long-
term retention and to develop higher-level processing skills, including critical thinking"
(p. 313). Guyton details several aspects of Social Studies instruction where cooperative
learning is most valuable and effective. One specific area is that of "Teaching
Democratic Processes" (p. 314). Cooperative learning is ideal in teaching this aspect of
Social Studies because it enables students to learn first-hand the processes and steps of a
democracy. In a cooperative learning environment, students work together to make
decisions, learn how to take turns, and learn how to listen to other's opinions (p. 314). In
addition, since cooperative learning allows students the opportunity to work with other
students of various backgrounds (race, ethnicity, religion), "cooperative, rather than
competitive, attitudes" will form more easily (1991).
Two additional areas of Social Studies instruction where the cooperative learning
strategy is ideal fall in the areas of "Decision Making" and "Teaching Social Values" (p.
314). When working as a group, students must figure out how to work as a group.
Hence, students must determine who takes what role and who is involved with particular
aspects of the activity or task. Similarly, when working as a group, students must decide
what is fair and what is not. Students must decide what is helpful and what is not.
Students must decide how to solve a problem as a group when a conflict arises (1991).
Cooperative learning allows students the opportunities to learn cooperative, social, and
group skills through involvement, rather than reading it from a textbook.
Shiveley and Vanfossen (1997) offer another effective instructional strategy for
teaching Social Studies in the elementary classrooms. They describe the method of using
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inquiry as an effective teaching tool. Vanfossen and Shively suggest that if schools and
teachers accept the National Council for the Social Studies' goal of Social Studies as "the
development of a competent citizenry for a democratic society," then inquiry-based
strategies are the "most appropriate" (p. 71). The inquiry process is divided into several
parts: the problem, formulating possible solutions, testing those solutions, developing
conclusions, and "applying the most strongly supported" conclusion to a "new situation"
(p. 71).
Shiveley and Vanfossen explain that there are three different types of inquiry
problems: Curiosity-Driven Inquiry, Conflicting Data or Perspectives, and Teacher-
Facilitated Felt Difficulty (1997). In each type of inquiry problem, students are "learning
to question" and learning how to come up with possible solutions or "hypotheses" (p. 1).
In addition, students will collect data, analyze it, and make conclusions based on that data
analysis (p. 1). In this process, Vanfossen and Shiveley explain that students are not only
working together and practicing appropriate roles and values, but students are also using
the Social Studies content and "apply[ing]" it to new situations (p. 1).
Another strategy that proves effective in teaching elementary Social Studies is the
use of drama. Fernsler (2003) conducted a study to determine the effectiveness of drama
in a Social Studies classroom. Fernsler worked with two third-grade classrooms, and as
individual student tests determined, each class had equal ability levels (2003). Fernsler
used drama with one classroom, turning the textbook material into a play that the students
acted out. The second classroom received instruction solely from the textbook and had
no participation in the drama activities (2003). Both classes received Social Studies
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instruction for the same amount of time each week for a period of three weeks (2003).
Both classes took the same pre and post-test for the Social Studies unit (2003).
In using drama for the teaching of Social Studies, Fernsler wrote a play from the
material in the Social Studies textbook. The students in this experimental group each had
parts for the play and practiced during the Social Studies period of the school day. At the
end of the study, the data revealed that the class who received the drama instruction did
better on the post-test than the class who received standard textbook instruction. The
post-test results were the following: the experimental group (who received the drama
instruction) scored an average of 93.33 on the post-test (2003). The control group (the
group who received the standard textbook instruction) scored an average of 88.33 on the
post-test (2003). As there were 15 students in each group, the results illustrate that the
drama strategy was significantly effective (2003).
The literature discussed in this section indicates that Social Studies textbooks are
not an effective teaching tool for student learning. With many teachers using the
textbook as the one and only teaching tool, one can hypothesize that students are not
learning in the most efficient and suitable manner. Similarly, teachers are not using the
appropriate method of instruction to facilitate student interest, student comprehension,
and student knowledge. Social Studies instruction in the elementary classroom should
meet the needs, interests, and ability levels of the classroom students. Social Studies
instruction should also match the goals of the National Council for the Social Studies'
curriculum and the New Jersey Core Curriculum Content Standards. Strategies such as
cooperative learning, inquiry-based problems, and the use of drama are three examples of
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effective Social Studies strategies that can be used in elementary classrooms. These
strategies likely take more time to plan than it does to plan a lesson using only the
textbook, but by looking at the literature, it will result in successful and meaningful
student learning.
Assessing the Students
Similar to how there is a push for critical thinking in elementary Social Studies,
experts and educators are pushing to change the way teachers assess student knowledge
in Social Studies. In the past, typical Social Studies assessments were paper and pencil
tests where students had to answer a multiple choice, fill-in-the-blank, or matching type
of question (Chapin & Messick, 1999). Rather than assessing students solely on the
paper and pencil type test, teachers today are urged to use alternative forms of
assessment. These alternative assessments are usually referred to as performance
assessment or authentic assessment (1999). This section will discuss four studies that
focus on performance and authentic assessment.
Nickell (1999) describes how typical paper and pencil tests assess what students
have learned (what they can recall, what they can identify). However, he suggests that
those traditional assessments do not lend themselves to show what students can do with
the knowledge that they have learned (1999). Consequently, "alternative assessments are
gaining broad acceptance" (p. 2). Nickell reflects on the goals set by the National
Council for the Social Studies. As the NCSS' major goal of Social Studies education is
to enable students to become educated and active members of society, there is a
23
misalignment when teachers use "fixed-response" tests to assess students' knowledge (p.
3). If teachers are to truly assess how well students are meeting the NCSS' goals, then
students must demonstrate this knowledge in the appropriate manner (1999).
Nickell asks the following question: "Can one, in fact, 'master' civic competence
in the same way that one can master multiplying three-digit numbers or writing poetry in
sonnet form?" (p. 3). Traditional tests are acceptable when determining whether a
student can multiply a three-digit number or whether a student can write a poem in sonnet
form; the objectives of the assessment correlate with the objectives of the lesson taught.
However, one cannot test "civic competence" (p. 3) in the same manner. Thus, Nickell
suggests an alternative assessment: "an assessment designed to match the goal and
purposes of Social Studies will evaluate student mastery of knowledge, cognitive
processes, and skills" (p. 3).
Alleman and Brophy (1999) discuss similar thoughts about the misalignment of
paper and pencil tests to the standards. Alleman and Brophy depict a "common
criticism" of traditional Social Studies tests (p. 335). This criticism is that traditional
tests fail "to measure student attainment of major Social Studies understandings,
appreciations, life applications, and higher-order thinking" (p. 335). Traditional tests
typically test only students' "low-level knowledge objectives," (p. 335) such as
identifying, listing, recalling, naming, summarizing, and describing. Alleman and
Brophy speak of the National Council for the Social Studies' push towards more
authentic assessment in the classrooms, as these types of assessments better correspond
with Social Studies goals (1999).
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Nelson (1993) also supports the use of authentic assessment. He believes that the
core of Social Studies education is to enable students to form "conceptual ideas, ethical
decision-making, and [learn] critical thinking" (p. 7). Whereas "inauthentic" assessments
fall short of determining whether or not students hold these skills, authentic assessment
does not (p. 7). As part of the Social Studies curriculum, students are to learn about ideas
and concepts such as "justice, equality, freedom, and responsibility" (p. 7). Even though
students might be able to define what these terms mean, students are not demonstrating
any knowledge of applying and using these terms through a traditional method of
assessment. "A test consisting of a vocabulary list of significant Social Studies concepts
with single correct answers does not adequately judge Social Studies learning of these as
interpretive knowledge" (p. 7). The same reasons support why critical thinking in Social
Studies cannot be assessed in traditional testing forms (1993).
Nelson lists several other reasons why teachers should be wary of using
traditional paper and pencil tests. First, Nelson explains that since Social Studies is one
of the most "complex" subjects to teach, it should be one of the most complex subjects to
assess in the school classroom (p. 8). Secondly, Nelson believes that Social Studies
content is rather "controversial" as there are many differing views on Social Studies
topics. Hence, giving a test that allows students only to choose one answer is
"inappropriate" (p. 9). Lastly, Nelson expresses how Social Studies is not an open and
closed subject. Instead, Social Studies is a continuing and ever-evolving process where
knowledge develops over time. Therefore, a "short response snapshot-like assessment"
does not properly demonstrate this continuum of learning (p. 9).
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Similar reasons why authentic assessment should be included in the Social
Studies classroom come from Aschbacher and Niemi (1993). Their conceptual research
explains their beliefs on alternative assessment. The National Center for Research on
Evaluation Standards and Student Teaching (CRESST) found that making performance
based testing relies on six tasks: (1) determining what skills the teacher wants the student
to learn, (2) determining what tasks the students will need to use in order to demonstrate
these skills, (3) determining the criteria for assessing students, (4) "developing a reliable
rating process," (5) collecting "evidence of validity", and (6) using the assessment result
to improve Social Studies instruction in the classroom (p. 17). Even though this process
might take longer than developing and photocopying a multiple-choice test, Aschbacher
and Niemi deem the process as worth it. They assert that students do not learn Social
Studies by memorizing facts or concepts discussed in the textbook or by the teacher.
Rather, students need chances to use that knowledge in more reflective and personal ways
(1993). Therefore, performance assessment will give students the chance to
"[demonstrate] this understanding" in a "variety of contexts and ways" (p. 17).
The types of learning that occur in elementary Social Studies classrooms appear
to be a mix of memorization and in-depth understanding and application of content.
Memorization typically is assessed by the traditional paper and pencil multiple-choice
type tests, while in-depth understanding and application of content is assessed using
performance and authentic forms of assessment. While the traditional multiple-choice
style form of assessment has dominated elementary Social Studies classroom instruction,
there is now a push for teachers to use alternative assessment methods. Since the main
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goal of the National Council for the Social Studies is to enable students to become well
rounded, active members of their community and society (Alleman & Brophy, 1996),
alternative assessments are seen as more suitable for allowing students to appropriately
demonstrate achievement with this goal.
What Are Elementary Teachers' Perceptions of Social Studies?
According to curriculums and standards, all subjects must be taught in the
elementary classroom. However, all subjects are not presented in the same manner.
Many times teachers' views and perceptions of subjects will influence how those subjects
are taught to the students. The literature reviewed in this section focus on the question of
how elementary teachers feel about Social Studies. Do they enjoy teaching it? Do they
give equal time to Social Studies instruction? What teacher characteristics impact the
teaching of Social Studies in elementary classrooms? This section reviews research that
addresses these aspects of this topic.
Elementary teachers as a whole seem to have "negative attitudes" about Social
Studies (Chapin & Messick, 1999, p. 3). Chapin and Messick offer several reasons for
why this negative attitude is generally present. First, many teachers probably did not
have good Social Studies experiences when they were in elementary school. When they
had Social Studies, class was very possibly focused on learning "trivial facts" (p. 3).
There was probably heavy emphasis on the textbook, the typical class format was
probably lecture, and "emotional or affective objectives" were most likely not included in
the Social Studies instruction (p. 3). In addition to these reasons, Chapin and Messick
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explain that many teachers do not care for elementary Social Studies because when those
teachers were in college, they did not receive much "preparation" (p. 3). Many college
education programs do not include more than a few Social Studies or history courses.
Another reason why many teachers do not particularly favor Social Studies is due to a
"lack of interest" (p. 3). Teachers feel that other subjects, such as Reading, Writing, and
Math are more important to teach in the elementary classroom (1999).
Finkelstein et al. (1993) discuss another aspect of the topic, as they review the
results of a study they conducted to determine how Social Studies is taught first through
third grade, and what teachers thought about that instruction. Three thousand first
through third grade teachers (in seven Midwestern states) were surveyed for this study
(1993). The results of this study illustrate teacher instruction and views of instruction
towards elementary Social Studies.
One result of the study concludes that only 14% of teachers spend more than 150
minutes on Social Studies instruction per week (1993). When asked how much time
teachers would "ideally" like to spend on Social Studies instruction per week, only 13.6%
of teachers said that they would like to spend more than 150 minutes on instruction per
week (p. 66). Finkelstein et al. concluded from these results that "the prevailing
instructional pattern at grades 1-3 is to teach Social Studies as a separate subject when
there is time left after teaching subjects that have higher priority" (p. 66). Hence,
teachers do not view Social Studies instruction as important, and therefore, it is squeezed
in whenever teachers can find time.
This fact is again supported by another section of the same study. The teachers
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were asked to rank different "barriers to effective Social Studies teaching" (p. 68). Some
of these "barriers" included lack of teacher interest, lack of clear curriculum guidelines,
planning and preparation requirements, and a higher priority of other curriculum areas (p.
68). After charting the teachers' responses, Finkelstein et al. (1993) found that the barrier
of "higher priority of other curriculum areas" was what teachers selected most often.
About one-third of teachers said this barrier was the most important aspect that blocks
effective Social Studies instruction in the elementary classroom (p. 68).
Haas and Laughlin (2001) conducted a similar study. Haas and Laughlin asked
the teachers a series of questions, yet the one that pertained to teacher views on Social
Studies instruction focused on teachers' worries for Social Studies. Out of the 98
teachers included in the data analysis, 36 of those teachers ranked "lack of priority for
Social Studies" as their highest concern (p. 124). Combining these results with the
results from Finkelstein et al.'s (1993) study clearly indicates that Social Studies is not
taught in the most effective and useful manner because the subject is not a high priority
as compared to other elementary subjects.
Houser's (1994) study of 15 public school districts in Delaware also supports the
idea that elementary Social Studies is not a high priority among teachers. Houser
concludes, "Social Studies in Delaware is undervalued and underrepresented in the
elementary classroom" (p. 14). Houser supports this conclusion from the data collected
through interviews and surveys.
Teachers in Houser's study were asked to rank the importance of nine subjects:
Reading, Language Arts, Math, Science, Social Studies, Art, Music, Physical Education,
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and Foreign Language (1994). In kindergarten through third grade, Social Studies ranked
fifth, behind Reading, Math, Language Arts, and Science. Social Studies ranked ahead of
all the special area subjects (Art, Physical Education, Music, and Foreign Language). In
fourth through sixth grade, Social Studies again ranked fifth, only ranking higher than the
special area subjects (1994). The results of this study indicate again that Social Studies is
not viewed as an important subject to cover in the elementary classroom. If it is not a
high priority, it will probably receive the least amount of instructional time in the
classroom.
Schug (1989) conducted another study that focused on teachers' views towards
Social Studies instruction in the elementary classroom. Twenty-nine elementary teachers
were interviewed, with all teachers coming from an urban school district in the Midwest
(1989). Schug asked the teachers a variety of questions. When asked what subject is
considered the least important, 12% of teachers answered with Social Studies (1989).
When asked why these teachers thought Social Studies was not important, Schug was
surprised at the teachers' response. Some teachers responded by explaining that Social
Studies would not be advantageous to many students because many students would not
have the chance to move away from the area that they lived in (1989). Hence, some of
the teachers interviewed thought that Social Studies was not important because students
might never have the opportunity to experience what they learn. When asked why
teachers did not like teaching Social Studies, 6% responded by saying that they felt
"incompetent in the knowledge of the subject," or that they "did not [have] good ideas
about how to teach it" (p. 74).
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Teachers were also asked why they teach Social Studies in the classroom. Close
to 20% of the responses suggested that Social Studies could help children learn to get
along with people in society (1989). Ten percent of responses mentioned that Social
Studies help children get along with other people in the school setting (1989). Another
20% of the responses described the reason for "helping young people develop an
expanded awareness of the world around them" (p. 75). Ten percent thought Social
Studies was taught so children could learn basic "survival skills" (p. 75). Schug,
however, found that certain concepts were missing from all the teachers' responses.
"Reflective inquiry" was completely absent from the teachers' responses, along with
"identify[ing] Social Studies as the vehicle for imparting fundamental principles of
democracy" (p. 76).
Current research suggests that Social Studies in the elementary classroom is not a
high priority among teachers. The contributing factors of this view are varied, but the
implication of this view is clear: Social Studies suffers in elementary classrooms. With a
lack of priority among teachers comes decreased time that Social Studies is taught in the
classrooms. With a lack of priority also come decreased teachers' efforts in their Social
Studies lessons. As the teachers' views have a direct impact on the learners, the literature
seems to imply that students will not receive the best Social Studies education possible.
Unfortunately, many students will probably also come to think that Social Studies is not
important, and then the entire cycle will begin again.
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Putting It All Together
What does an elementary Social Studies classroom look like? What types of
Social Studies instruction occur? What types of learning should occur? How is that
learning measured? The literature presented in this review provides insight into these
previous questions. Five sections were discussed in this literature review: (1) What are
the National and State Goals for Third Grade Social Studies? (2) The Push for Critical
Thinking, (3) What Strategies Should Teachers Use to Teach Social Studies? (4)
Assessing the Students, and (5) What Are Elementary Teachers' Perceptions of Social
Studies? When looked at individually, each section describes common thoughts and
ideas about a specific aspect of an elementary Social Studies classroom.
Yet, when each of the five sections of this literature review are looked at together,
it can be seen that each intertwines with and relates to every other section. The suggested
national standards and curriculum, as formed by the National Council for the Social
Studies, along with the New Jersey Core Curriculum Content Standards, lay the
foundation for an elementary Social Studies classroom in New Jersey. The material and
skills that are thought most important to teach are derived from the standards. The way
teachers teach Social Studies is based upon those standards, along with the materials and
skills deemed necessary for students to learn. The assessments used in the elementary
Social Studies classroom are dependent on all three: the standards, the skills that should
be emphasized in the classroom, and the instructional strategies. Teacher perceptions
towards Social Studies impact all of the above: whether or not a teacher believes Social
Studies is an important subject can determine if a Social Studies classroom becomes a
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successful and meaningful Social Studies classroom.
When all five sections of this literature review are combined, the resulting whole
illustrates what happens in elementary Social Studies classrooms, along with what
scholars believe an effective Social Studies classroom should look like. In order to look
closely at a third grade Social Studies classroom and determine what types of instruction
and learning are happening, it is imperative to know the answers to the questions
previously posed. The answers to those questions give an understanding of what already
occurs in an elementary Social Studies classroom, and hence, allows for the opportunity
to look closely at a third grade Social Studies classroom.
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Chapter III: Methodology
Context of the Study
This study took place in Mrs. Smith's (pseudonym) third grade classroom at an
elementary school in Southern New Jersey. The school houses classrooms from pre-
school through fourth grade. There are three kindergarten classrooms, which are half-day
programs. There are five first-grade classes, five second-grade classes, four third-grade
classes, and four fourth grade classes.
Mrs. Smith's classroom is one of the third grade classes at the school. There are
24 students in the class. The students that are involved in the study range between the
ages of eight and nine, with the exception of one student who is seven years old. The
classroom is a regular education classroom. Two students go to the Resource Room for
Language Arts instruction and one student goes to the Resource Room for Math
instruction. The Resource teacher also provides in-class support during the first half of
Mrs. Smith's Math lessons. In addition to pulling students out of the classroom for basic
skills, one special needs student joins the room during Math. There are also two English
Language Learners in the classroom. This setting and student population was selected for
the study because it was the setting where the researcher completed her Clinical
Internship II student teaching.
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Description and Rational of the Research Paradigm
The research paradigm that the researcher selected for this study was a teacher
research design. Teacher research is a "systematic, intentional inquiry by teachers about
their own school and classroom work" (Lytle & Cochran-Smith, 1992, p. 450). The
classroom teachers, not an outside researcher, conduct the studies. The goal of teacher
research is the "development, assessment, and revision of theories that inform practice"
(p. 467).
In a teacher research study, the researcher can use various types of methods to
collect data. These include, but are not limited to, teacher journals, field notes,
discussions, and documentations of small or large classroom studies (1992). This study
paradigm does not focus on experiments and control groups; rather, this research design
focuses on the teacher looking into his/her own classroom to determine what is
happening, and how to improve the problem that the study addresses (1992).
As the researcher focused on how teaching and learning occur in a third grade
Social Studies classroom, and how that teaching can become more effective, the teacher
research paradigm was an appropriate design for this study. Teacher research is largely
based upon a teacher's curiosity about the "dynamic interplay of classroom events"
(Lytle & Cochran-Smith, 1992, p. 466). Determining what a Social Studies classroom
looks like is doing exactly that: it is looking at all the planning, instructional strategies,
and assessment measures that are intertwined to form a Social Studies curriculum.
In order to fully understand a third grade Social Studies classroom as a whole, the
researcher needed to immerse herself in the setting; the researcher needed to know the
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classroom, the students, and the teacher on a deeper level. Therefore, the researcher was,
in essence, a "native inhabitant of the research site" (Lytle & Cochran-Smith, 1992, p.
465) - another reason why the teacher research paradigm was appropriate for this study.
Summary of the Alternative Instructional Strategy
The purpose of this study was two-fold. The first purpose was to investigate and
determine how a third grade Social Studies classroom operated at an elementary school in
Southern New Jersey. The researcher focused on issues such as what content was
delivered, how much time was spent on Social Studies lessons, what instructional
strategies the teacher used to deliver the content, and how teacher perceptions affected
Social Studies instruction. The second purpose of this study was to teach a Social Studies
unit using an alternative instructional strategy. After the implementation of this unit, the
researcher evaluated the students' responses and thoughts towards this method.
To teach a Social Studies unit to a third grade class, the researcher decided to use
drama and plays as an instructional strategy. As the classroom teacher and school
typically followed the Social Studies textbook to teach the curriculum, the cooperating
teacher asked the researcher to use the textbook as a guide for her unit. To begin with,
the researcher divided the Social Studies chapter into different lessons. Next, the
researcher scripted each of these lessons into play format, adding and extending
information where the researcher saw fit. Each lesson had a group of actors, usually
including two narrators and at least three characters.
To begin the day's Social Studies lesson, the researcher introduced the topic to the
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students and then randomly picked students to be actors for that day (the researcher chose
popsicle sticks, with the students' names on each, from a cup to pick students randomly).
The rest of the class was designated as the "audience" for the day. The actors each
received a copy of the script and the audience members received a copy as well. This
way, the audience was able to follow along by listening or by reading the script as the
actors performed the play.
In each play, the actors and audience members "traveled" to a different time
period or location, ranging from a 1920's farming era in Pennsylvania to Detroit, Illinois.
When the class traveled, the researcher would use a black umbrella (painted with white
swirls) to simulate time travel. "Time travel" music was also played during this time.
During the play, the researcher would "pause" the play to ask comprehension questions
or to have students infer or make predictions. When the play ended, the actors would
return to their desks and the researcher would hold a discussion with the class on the
topic and sometimes would complete a related activity, such as creating an assembly line.
Description and Brief Explanation of the Data Sources
In this study, the researcher used five main types of data collection. By using five
different techniques, the researcher ensured she obtained validity and reliability. The first
technique that the researcher used was that of field notes. While taking these field notes,
the researcher did not teach the Social Studies lessons. She did not want to have a lead
role as the data should not be distorted due to a teaching method different from what
typically occurs in Mrs. Smith's classroom.
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The field notes focused on several characteristics of the Social Studies classroom.
First, the focus was on the instructional methods that Mrs. Smith used, recording whether
she used the textbook as a sole instructional method, or whether she used alternative
methods. The second characteristic on which the researcher took field notes was the
students' engagement in the lesson. Were the students actively participating? Did the
students appear bored? Were questions prompted towards the students? The third
characteristic that the researcher focused on was how the students were assessed.
Questions such as the following were considered: What types of assessments were used
(norm-referenced tests, criterion-based tests, checklists, rating scales, etc.)? What level
of Bloom's Taxonomy did the assessments target? Lastly, the researcher recorded how
Social Studies was presented in the classroom. When was Social Studies taught? How
long were the lessons? Did the classroom teacher strive to include Social Studies in her
daily routines or was Social Studies frequently cut out? Was Social Studies content
integrated with any other classroom subjects?
Second, the researcher used the data collection technique of a teacher research
journal. In this second type of data collection, the researcher recorded her thoughts,
feelings, and opinions about what she observed and recorded in the field notes, along
with her thoughts while teacher her Social Studies chapter.
The third method of data collection in this study was teacher interviews. The
researcher interviewed one teacher on an individual basis and the remaining teachers in a
focus group format. The researcher recorded the data via audiotape and then later
transcribed the significant responses. The goal of the interviews was to determine the
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teachers' perceptions and opinions about Social Studies. As an important factor of
content area instruction is teacher perception, it was best to gain this data directly from
the teachers. The interviews addressed several topics, including whether the third grade
teachers enjoyed Social Studies, how much time the teachers would ideally like to spend
on Social Studies instruction, and what Social Studies instructional methods would the
teachers ideally like to use in the classroom. In addition, the researcher asked what they
(the teachers) thought should be taught in a Social Studies curriculum, and how important
Social Studies is compared to other subjects. The questions asked during the teacher
interview are as follows:
1. What is your perception of Social Studies instruction?
2. How much time do you devote to Social Studies instruction? Why do you
spend this much time on the lessons? Do you typically spend the same amount of
time on Social Studies lessons every day?
3. How much time would you ideally like to devote to Social Studies instruction?
4. What instructional strategies do you use?
5. What instructional strategies would you ideally like to use?
6. What factors prohibit your ideal Social Studies lessons, if any? Why do these
factors prohibit your ideal lessons? Is there any way that you could foresee your
ideal lessons becoming a reality?
7. What content do you believe should be taught in Social Studies?
(memorization of facts, geography, history, politics, citizenship, critical thinking,
etc.) Probe: Why do you believe this? How often is critical thinking part of your
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lessons?
8. How important is Social Studies compared to other subjects? Why do you feel
this way? What subjects are more important? What subjects are less important?
9. Rate your value of Social Studies (l=no value, 10=very valuable)
10. Do you enjoy teaching Social Studies? What would allow you to enjoy
teaching Social Studies more?
The fourth data collection method was the collection of documents. The
researcher obtained copies of the classroom teacher's Social Studies lesson plans, along
with copies of the Social Studies textbook teacher's manual, as the teacher used the
textbook as a primary teaching tool. The researcher compared these documents to the
New Jersey Core Curriculum Content Standards for third grade Social Studies to
determine whether or not the appropriate skills and concepts were taught in the
classroom.
The fifth data collection method was student interviews. The researcher asked
the student participants to answer interview questions regarding their thoughts and
opinions about Social Studies. The student interviews were implemented in the classroom
on an individual basis; the researcher interviewed each participating student one at a time.
The student interviews were conducted before and after the researcher taught a
Social Studies unit using an alternate teaching strategy. The first, or before interview,
focused on the students' perception of Social as it is traditionally taught. The questions
asked during the before interview were as follows:
1. Do you like Social Studies? Why or why not?
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2. Put these subjects in order (most to least favorite): Math, Social Studies,
Language Arts, Science.
3. What do you like about Social Studies?
4. What do you dislike about Social Studies?
5. Do you find the Social Studies textbook interesting? Do you find it fun to
read? Do you find it easy to read?
6. Do you look forward to Social Studies lessons?
7. Do you get to speak a lot during Social Studies lessons? Are you actively
engaged in the lesson?
8. Do you get to move from your desk during Social Studies lessons?
9. Do you enjoy Social Studies homework?
10. Do you find it easy to remember the information you read in the textbook?
Similar interview questions were asked after the alternate teaching method was
used in the classroom. The second, or after interview, focused on the students'
perception of the way the researcher taught a Social Studies unit in the classroom. The
questions asked during the after interview were as follows:
1. Did you like the way I taught Social Studies? Why or why not?
2. Did you like the way I taught Social Studies more than the way it is usually
taught? Would you please explain why? What made it better/worse?
3. What did you like about the way I taught the unit?
4. What didn't you like about the way I taught the unit?
5. Did you look forward to my Social Studies lessons?
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6. Did you feel involved in all of the lessons? (Did you ever feel bored? If you
were not directly involved, did you enjoy watching your classmates being directly
involved?)
7. Did you find Social Studies more interesting using this instructional strategy?
8. Did you enjoy participating in the Social Studies lessons?
9. Did you find it easy to remember the information taught in the Social Studies
lessons?
10. Was it easier to remember than it was using the traditional instructional
method?
Data Analysis
The researcher analyzed the data predominantly in a qualitative manner. First, the
researcher reviewed the data, looking for themes. Were there any similarities throughout
all forms of collected data?
Second, after looking at the data as a whole, the researcher looked at each type of
data individually. Therefore, she first examined the teacher's lesson plans and other
collected documents, gathering and determining significant information. The researcher
then examined the teacher observation data, the teacher interviews, and lastly, both sets
of student interviews. The student interviews were examined separately at first, and then
the researcher compared and contrasted the before and after interviews, looking for
significant similarities and differences.
The researcher examined the data to answer the following questions: Why is this
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information important? How does this information correlate to the other data? How does
the data relate to the literature reviewed in chapter two? How does this data relate/impact
the thesis topic?
The data will be presented and outlined in chapter four. The researcher will then
discuss the findings of the data in chapter five, answering the previously stated questions.
To further analyze the data in chapter five, the researcher will discuss the data's
implications on practice along with detailing recommendations for further research.
Limitations
There are two limitations of this study. First, the study took place in a third grade
classroom, which prohibits the findings of the study to be generalized. Second, the
researcher was not able to determine the effectiveness of the alternative strategy based on
formal assessment data. Since the researcher only had the ability to work with one
classroom, she was unable to compare assessment data of the unit using an alternative
strategy with assessment data of the same unit using the traditional instructional strategy.
Research Instruments
Appendix A contains the researcher's Institutional Review Board application.
The researcher's instruments used in this study, including the informed consent forms,
informed consent letters, and the interview questions are included in Appendices B, C,
and D.
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Chapter IV: Findings
Introduction
During this research project, data was collected via different sources. These
included field notes, a teacher research journal, collection of documents, teacher
interviews, and student interviews. The data for this thesis was collected over a number
of weeks, beginning on March 23, 2006 and ending on May 5, 2006. Data was not
collected on a daily basis throughout those weeks.
Observations
On March 23, 2006, the researcher began observing the third grade cooperating
teacher teach Social Studies to her class. The researcher observed a total of four Social
Studies lessons, respectively occurring on March 23, 27, 28, and 29. During this time,
she also began her teacher research journal as well as collecting the teacher's lessons
plans.
Student Interviews
The first round of student interviews began April 3 and finished during the week
of April 17, 2006. The second round of student interviews took place May 1-5, 2006.
Each student who was interviewed during the second phase was also interviewed during
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the first phase. A total of 12 students were interviewed during the first round of
interviews, including 3 males and 9 females. A total of 10 students were interviewed
during the second phase, including 2 males and 8 females. The students selected for the
first round of interviews depended on whether or not their parents/guardians gave
permission for their child to be involved in the study. Of the children who were allowed
to participate, the researcher randomly selected students to be interviewed. To randomly
select students, she picked Popsicle sticks out of a cup (each Popsicle stick had a child's
name written on it).
The researcher conducted the student interviews in the clinical internship
classroom. Each student was interviewed on an individual basis either at the researcher's
desk in the classroom or at the teaching table located in the front of the classroom. The
before and after interviews were both semi-structured in nature. Two of the interviews
were audio recorded and later transcribed word for word; the researcher recorded the
students' answers during the other interviews. While she was conducting the interviews,
the other students in the class were working on morning activities or were quietly
reading.
Teacher Interviews
The semi-structured teacher interviews were conducted on May 3, 2006. Four
teachers were interviewed: Mrs. Smith, Mrs. Jones, Miss Johnson, and Mrs. Williams (all
pseudonyms). These four teachers were selected based upon the fact that they were
involved with the third grade Social Studies curriculum and because they were available
45
to be interviewed on May 3. All four of these teachers were female. Mrs. Smith, Mrs.
Jones, Miss Johnson were third grade regular elementary education teachers; Mrs.
Williams was a Resource Room teacher who was a member of the Social Studies
Curriculum team. Miss Johnson was a first-year teacher; the remaining three teachers
were tenured. Miss Johnson was interviewed on an individual basis in her own
classroom; no students were present during the interview. This interview was audio
taped and the researcher later transcribed significant responses. The remaining three
teachers were interviewed together in a focus-group format during the teachers' lunch
period. This interview session was audio taped as well. The researcher later transcribed
significant responses.
Findings
This research project focused on various aspects of a third grade Social Studies
curriculum and classroom. This sub-section of chapter four will report the findings for
each data collection point. The areas of focus are (1) lesson plans and collection of
documents, (2) Social Studies lesson observations, (3) teacher interviews, (4) student
interviews, and (5) teacher research journal entries.
Lesson Plans and Collection of Documents
The first area of focus in this research project was a review of documents;
specifically, the cooperating teacher's lesson plans. The school at which this research
was conducted only required teaching staff to write the objective, materials, and
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evaluation procedure for each lesson. Hence, the cooperating teacher did not list what
New Jersey Core Curriculum Content Standards each lesson met.
The objectives of the teacher's Social Studies lessons are typically copied directly
from the Social Studies teacher's manual textbook. When the Social Studies lesson
involves completing an assignment, such as the assignment on March 27 and 28, the
objective indicated in the lesson plan was "complete a review packet for Chapter 6."
When a Time For Kids lesson was planned, the objective was simply "current events."
After collecting the teacher's lesson plans from the week of March 27, 2006, the
researcher looked at the New Jersey Core Curriculum Content Standards to determine
whether the lesson's objectives met any of the third grade Social Studies standards. The
objectives that the teacher copied from the Social Studies teacher's manual lined up with
the Content Standards, such as Standard 6.54thA6: "Define consumers as buyers and
producers as workers and sellers" (http://www.state.nj.us/njded/cccs/s6_ss.htm). The
objective for the review packet did not have an objective that spoke of any specific skills
or knowledge. However, since it did mention "Chapter 6," after examining the packet,
the researcher determined that the items listed on the assignment did relate to the Content
Standards. The objective for the Time For Kids lessons did not have a measurable
objective. In addition, since the objective did not specify any type of information that the
magazine discusses (it did not specify this information in the "materials" section, either),
the researcher was unable to relate and match these lessons to any Content Standards.
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Observation of Classroom Teacher's Social Studies Lessons
The researcher observed the cooperating teacher conduct Social Studies lessons
four times. It was observed this number of times because that is how many times Social
Studies was taught during the period from March 18, 2006 to March 29, 2006. Hence,
Social Studies was taught four times during an eight-day school period. To record
observations of the lesson, the researcher used field notes. The longest lesson lasted 38
minutes while the shortest lesson lasted 17 minutes. The average length for a Social
Studies lesson in this third grade classroom was 29 minutes and 25 seconds.
During the first Social Studies observation, the cooperating teacher used the
Social Studies textbook as a main instructional strategy. On March 23, she had every
student take out his/her textbook and place it on his/her desk. She had one child read a
paragraph or section of the Social Studies chapter at a time. Following each paragraph or
section that was read, the teacher would summarize the text. At 11:47a.m. (17 minutes
into the lesson) the teacher had the students put their textbooks away. She then
completed a budget and money scenario with the class, which highly focused on Math,
until 12:08 when the students lined up for lunch.
More reading and discussion occurred on March 29, but this time a Time For Kids
magazine was the primary instructional instrument. Similar to how the readings were
conducted on March 23, the teacher had one student read a portion of the magazine at a
time. Then, she would summarize the text after each reading. The lesson on March 29,
even though it took place during the class's Social Studies time block, was more focused
on Science-related topics. Most of the Time For Kids magazine discussed smoking and
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its harmful effects on the body. At 12:06p.m. (one minute before the class lined up to go
to lunch), the teacher read three paragraphs on women's history from the same magazine.
The other two Social Studies lessons that were observed focused on the students
completing an individual fill-in-the-blank assignment. This assignment also used the
Social Studies textbook as a main instructional tool. On March 27, Social Studies began
at 11:30a.m. The teacher handed out the assignment, explained it, answered any questions
from students, and then gave the students hints to two of the questions on the handout.
The students began working at 11:38a.m. and continued working until 12:05p.m. when
the students lined up for lunch. The next day, March 28, Social Studies began at
11:48a.m. This Social Studies time block was focused on completing the assignment
from the previous day. Students who needed more time to finish were able to do so.
Once students finished the assignment, they were able to complete other work or read a
book silently. All but one student finished the assignment before the students lined up for
lunch at 12:05p.m. This assignment was collected and graded; however, the teacher did
not go over it and discuss the correct answers with the class as a whole.
In addition to observing how the cooperating teacher taught the Social Studies
lessons, the researcher also observed student engagement and responses during those
lessons. There were several times that the researcher noticed students off-task or
disengaged. On March 23, the researcher observed four students not following along
with the textbook during the Social Studies lesson. Five minutes later, a different boy
was observed reading another book while two girls (seated next to each other) were
quietly talking to one another. Later in the lesson, a male student was chosen to read a
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section from the Social Studies textbook. This student sighed and asked Mrs. Smith if he
had to read; Mrs. Smith said "yes."
During March 29's lesson, three students were observed playing with objects
inside their desks only two minutes after the lesson started. Later in the lesson, two
different students (seated near each other) were on the wrong Time For Kids page; two
minutes elapsed before they realized the rest of the class had turned to a different page.
The researcher only recorded one situation in which the students appeared to be
enthusiastic about the Social Studies lesson. This was observed on March 23 when Mrs.
Smith discussed the hypothetical budget situation with the class. Many students were
laughing at the events that Mrs. Smith included in the situation, and more than half of the
students were volunteering to share information, ideas, and comments.
The assessment and evaluation of students' understanding of the lesson's
objective was also observed. In the four lessons, the teacher used two types of
evaluation: oral question and answer and an in-class independent assignment. The oral
question and answers were asked and answered during the Social Studies textbook
reading on March 23 and during the Time For Kids reading on March 29. The questions
reached level one and two of Bloom's Taxonomy - Knowledge and Comprehension.
Students were asked to define, identify, and name, as well as describe and summarize
(http://www.coun.uvic.ca/learn/program/hndouts/bloom.html). Such comprehension and
evaluation questions included "What is a budget?" "What is Lung Disease?" and
"Identify the key vocabulary word from the section we just read."
The second evaluation the teacher used to assess the students' understanding of
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the set objective was an in-class assignment, which the students were required to
complete individually (see Appendix H). This assignment required students to use their
Social Studies textbook to locate missing words from a sentence. For example, the first
sentence on the assignment read as "A plan for using money is called a ." Since
the page number of where to find the answer was included on the handout, students had
to turn to that page and find the word to fill-in-the-blank. All 14 questions on the
assignment followed a similar fill-in-the-blank format. There was a writing activity
included on the handout; however, the teacher told the students that they did not need to
complete the task.
According to the teacher's plans, all students were evaluated either by discussion
or completed assignments, which consisted of traditional assignments. Discussion was
used as an evaluative method for three Social Studies lessons and the traditional
assignment was used as an evaluation for one lesson (which was planned to take two
Social Studies periods). Even though the discussion evaluation could be a form of
performance-based assessment, the teacher had no assessments instruments such as
rubrics, checklists, rating scales, etc. to objectively assess her students.
Third Grade Teacher Interviews
The third area of focus was teacher interviews. As previously stated, 4 teachers
were interviewed: 3 third grade teachers with Social Studies as part of their curriculum
and 1 Resource Room teacher who was a member of the Social Studies curriculum team.
In order to identify the teachers in this report while maintaining confidentiality, the
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researcher will use the following fictional names: Miss Johnson was a first-year teacher.
Mrs. Smith and Mrs. Jones were tenured teachers, while Mrs. Williams was the tenured-
Resource Room teacher.
The first question asked focused on the teachers' perception of Social Studies.
Mrs. Smith and Mrs. Jones thought Social Studies was important and valuable, while
Miss Johnson and Mrs. Williams thought it could and should be incorporated into other
subjects and content areas. As Miss Johnson stated, "If you incorporate Math into [Social
Studies], [the students] can learn about Math and profit, for example. In that way, Social
Studies is very important."
Two sets of questions targeted Social Studies realities and Social Studies ideals.
The first set of these questions referred to time. Miss Johnson, Mrs. Smith, and Mrs.
Jones said that they taught Social Studies for 30 minutes almost every day of the school
week. Those same teachers thought that 30 minutes almost every day was their ideal
time. One teacher, Mrs. Smith, even explained how she thought Social Studies did not
even need its' own time period. "I think it can be incorporated with other things. [Third
graders] still need a really strong emphasis in Reading, Writing, and Math."
Miss Johnson, Mrs. Smith, and Mrs. Jones also stated how they typically used the
textbook for main instructional materials and teaching methods. Mrs. Smith and Mrs.
Jones both indicated that they read the text with the class and then discussed the
information. Miss Johnson said she used the textbook to begin with, "usually doing the
'chaptery things' that you have to do as a teacher and the complimentary questions."
She, however, tries to save Friday lessons for scenarios, acting out ideas, or similar
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activities that relate to the Social Studies concepts currently being covered in class.
When asked what instructional strategies they ideally would like to use in the
classroom to teach Social Studies, Miss Johnson said she would like to act out concepts
and complete projects. Mrs. Smith said she would also "love" to do plays and other
hands-on activities, such as making flow charts. Mrs. Jones agreed, stating that she
"would like to do projects as well." When wrapping up this question, Mrs. Smith said
that "[Social Studies] could be such a project oriented subject if [teachers] had the time."
Aside from time, the teachers discussed two other factors that prohibit their ideal
Social Studies lessons. Mrs. Smith, Mrs. Jones, and Mrs. Williams all stated that the
NJASK (New Jersey Assessment of Skills and Knowledge) that students take in March
was their largest prohibiting factor. Parent involvement was Miss Johnson's response to
the question. She felt it is hard to do project-type activities with students because she
finds it unfair when some students have lots of help from parents completing the
assignment, while other students have little or no parent help completing Social Studies
projects.
When asked what content they thought should be taught in the Social Studies
curriculum, Miss Johnson and Mrs. Smith believed that geography needed a heavier
focus. As Miss Johnson explained, "[students] don't need to know all the states and
capitals in third grade, but they should have a general idea of what the world looks like."
Miss Johnson also stated that critical thinking is an important aspect of Social Studies.
Mrs. Jones, on the other hand, thought history needed to have a heavier focus in the
Social Studies lessons and curriculum.
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Even though all the teachers believed Social Studies is important, when asked to
rate their value of Social Studies (one being the least valuable and ten being very
valuable), Mrs. Smith, Mrs. Jones, and Mrs. Williams stated that Social Studies rated as a
five. Miss Johnson stated that Social Studies rated as a six. She believed that Social
Studies could be very important and valuable if teachers integrated it into other subjects.
"Social Studies can become Language Arts, it can become Science...and Math through
profits and expense. It can be really important." Mrs. Smith thought that Social Studies
was not as important as Language Arts and Math. "At the age level and [developmental
level], [third graders] still need more application of the reading and writing skills." Mrs.
Jones explained how Social Studies is not that important in third grade, but how it gains
importance in fourth grade.
Student Interviews: Pre-Alternative Instructional Strategy
As previously explained, students were interviewed on an individual basis before
and after the researcher taught a Social Studies unit using an alternative instructional
strategy. Twelve students were interviewed for the before interview, and 10 of those
same students were interviewed for the "after interview. Two students were unable to
complete the after interview due to being absent from school; the researcher left the
placement before the students returned to school. All students' names used in this report
are pseudonyms.
Before teaching the Social Studies unit, the researcher wanted to gather
information on the students' perceptions and feelings towards Social Studies in a third
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grade classroom. Figure 1 (page 56) displays the students' responses to the question "Do
you like Social Studies?" The graph illustrates how half of the students "sort of' or
"sometimes" liked Social Studies. Thirty-three percent of the interviewed students said
that yes, they do like Social Studies, and 17% said that they did not like Social Studies.
The researcher then asked the students what their favorite classroom subject was,
allowing the students to choose from Math, Language Arts, Social Studies, and Science.
As depicted in Figure 2 on page 57, Social Studies was 17% of the interviewees (or two
students) favorite classroom subject. Math was the favorite among most students with
42%. Science was the second most favorite subject and Language Arts was the least
favorite among the third graders, gaining only one vote.
Students were asked what they liked about Social Studies. The researcher
received a variety of answers. Emily stated that she liked "learning about how people
work." Ashley's response was similar, expressing that she liked to learn about people
and how they lived in the past. Two other students stated that they liked learning about
history. Two students said that there was nothing they liked about Social Studies.
Students were also asked what they did not like about Social Studies. Again, the
researcher received a variety of answers including "some of it is boring. The book
doesn't explain and it doesn't make sense." Natalie and Brianna had similar responses,
expressing the idea that reading from the book was not that enjoyable. Ashley stated that
"it can be too long and in a boring way," while Jessica said she did not like Social Studies
because the information is not that interesting. In her words, "It is just Social Studies."
Since the traditional instructional strategy used inside the third grade classroom
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placed a heavy emphasis on the textbook, the researcher wanted to determine the
students' feelings towards the textbook. When asked if they found the Social Studies
textbook interesting, six students thought it was interesting, five students found it
interesting at times, and one student did not find it interesting at all. The students were
then asked whether or not they found the Social Studies textbook easy to read. Six
students thought it was always easy to read while four students found it easy to read at
times. Two students did not comment on that question.
The next set of before questions focused on the Social Studies lessons themselves.
The first question asked students whether or not they looked forward to Social Studies
lessons. Forty-two percent of the students said they did, 25% of the students said they
sometimes looked forward to the lessons, and 33% of the students said that they did not
look forward to the lessons. When asked if they were able to speak a lot during the
Social Studies lessons, eight students said they did not get to speak much. Most students
answered saying that they only got to speak if they had a question or got called on to
read. When asked whether they get to move from their desk a lot during Social Studies
lessons, eight students explained that they are at their desk the whole time and two
students said they only got up if it was an emergency. Two students expressed the idea
that they got out of their seats during a special activity.
Since the students read from the textbook most of the time, the researcher also
wanted to determine the degree to which students remembered the information they read.
Six students said that they sometimes forget the information, while no students stated that
they found it easy to remember the information from the textbook. On the topic of Social
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Studies homework, only two students said they enjoyed the homework assignments they
received. Six students said they liked the homework sometimes and three students said
they never liked the homework. One student did not answer the specific question.
Student Interviews: Post-Alternative Instructional Strategy
After the researcher taught a Social Studies unit using drama as an instructional
strategy, she wanted to determine the students' feelings on her way of teaching the
subject. The first question she asked students was "Did you like the way I taught Social
Studies?" All 10 students responded with "yes," and all 10 students explained that they
liked it more because of the plays. Amanda expressed how they "got to put a little more
fun into reading instead of just taking out a book." Nick stated, "It was fun to act like
other people." Jessica expressed that she enjoyed Social Studies because "it was fun and
because we got to do plays and act it out." When asked if they liked the way the
researcher taught Social Studies more than the way it was usually taught in the
classroom, nine students said they did. One student said they liked the plays equally as
compared to the traditional instructional strategy. Nine students said that they found
Social Studies more interesting using the alternative instructional strategy.
To get more specific information on the students' thoughts about the alternative
instructional strategy, the next question asked was "What did you like about the way I
taught the unit?" Four students responded specifically that they liked the plays. Emily
stated that "we had actors; it was fun." Amanda explained that she liked the strategy
because "more than one person got to read." Brianna expressed that she enjoyed it
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because she "did not have to look in the book." Ashley understood that they were
learning; however, she liked the method because she "read [the information] but [she]
read it in a fun way." Nine out of the 10 students stated that there was nothing they did
not like about the way the researcher taught the Social Studies chapter.
Seven students stated that they felt involved in all of the lessons. All students
stated that they enjoyed participating in the Social Studies lessons. All students also said
that even if they were not one of the actors for that day's play, they enjoyed watching
their friends and classmates acting in the front of the classroom.
In addition, all students stated that they looked forward to Social Studies when
using the alternative instructional strategy, as illustrated in Figure 3 on page 61. This
figure also illustrates how more students looked forward to Social Studies when using the
plays as a teaching tool as compared to Social Studies lessons when using the traditional
instructional strategy.
The researcher also wanted to determine the students' level of ease in regard to
remembering the information taught in the Social Studies plays. Five students said it was
easy to remember the information covered in the plays. Emily stated, "When I do
something fun it is easier for me to remember." Two students said it was somewhat easy
to remember the information, and three students said it was not easy to remember the
information. Michael expressed that he forgets things easily and "if [he] wasn't in the
play, [he'd] forget."
The students were then asked which instructional strategy made it easier for them
to remember the Social Studies content: the traditional strategy (textbook emphasis) or
60
Figure 3
Do You Look Forward To Social Studies Lessons When a
Particular Instructional Strategy Is Used?
0 0
*Traditional Instructional Strategy
1Alternative Instructional Strategy
Sometimes
Student Response
10 --
the alternative instructional strategy (using plays). As illustrated in Figure 4 on page 63,
60% of students said that they found it easier to remember the information using the
plays while 10% said using the textbook was easier. Twenty percent said both methods
were equal and 10% stated that it was not easy to remember the information using either
instructional strategy.
Teacher Research Journal Entries
Throughout the investigation, the researcher recorded her thoughts and feelings in
a teacher research journal. She wrote about two main topics: first, the researcher's Social
Studies lessons using the alternative instructional strategy, and second, the students'
perceived reactions towards the alternative instructional strategy.
The researcher noted several times in her journal how it was quite time-
consuming to create a play for each Social Studies lesson. On April 18, 2006, she
expressed that "even though the Social Studies textbook is used as a guide for the plays,
developing the plays is taking much more time than originally planned." A week later,
on April 24, 2006, the researcher made a similar comment. "Making the plays are
enjoyable as the students like the lessons, but if I had my own classroom and had control
over everything (all the subjects, all the grading, parent-teacher conferences, etc.),
making plays for every Social Studies lesson would be very overwhelming."
Likewise to how time-consuming the plays were to develop, the researcher also
discussed the length of her Social Studies play performances. On April 4, 11, and 26, the
researcher described how that respective day's Social Studies lesson ran overtime. On
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April 11 the researcher noted, "Since Mrs. Smith has a specific time-block set out for
Social Studies, I have to follow that. However, today's Social Studies lesson was too
long. After picking actors for the day, setting up costumes and/or props, and then
actually performing the play, there was no time left to do a follow-up activity. The
activity had to be continued after lunch."
The researcher also described how it was difficult to determine how long it would
take to perform each play. On April 24 she expressed how "Every play was similar in
written length, but the performance time always seems to differ. Today the play hardly
took any time, but the previous lesson's play took about fifteen minutes longer to
perform!" On April 26, 2006, the researcher noted her thoughts on why the time
difference might be occurring: "A lot of this appears to depend on who the actors are for
the day. Some students are quicker readers, which results in a shorter performance.
Other students are slower or struggling readers, which consequently leads to a lengthier
performance."
Throughout the unit using the alternative instructional strategy the researcher also
described the students' perceived feelings towards the Social Studies plays. "The
students really seem to enjoy it," she noted on April 4, 2006, shortly after her first lesson.
"The students were so excited! When they were picked to be an actor for the play, they
practically jumped for joy!" The students also seemed to look forward to the Social
Studies lessons, as shown by multiple entries in the journal. On four separate occasions
(April 4, 6, 19, and 26) the researcher recorded how students (after only arriving in
school five to ten minutes prior) asked her if they were going to do a play that day.
64
Chapter V: Discussion and Conclusions
Introduction
After conducting the research in the third grade Social Studies classroom, and
after presenting the findings of the research, it is now time to ask the following question:
What does the data mean? In this chapter, the researcher will discuss the findings. She
will look at what the data means, how the data relates to the information in the literature
review, and why this data is important for this particular study.
As expressed and detailed in the literature review, many elementary school
teachers use the textbook as the sole instructional material for their Social Studies
lessons. In addition, the literature suggested that teachers are not using the appropriate
teaching tools to assist in student motivation, interest, comprehension, and knowledge.
The interviews conducted before the researcher implemented her alternative instructional
strategy concur with the literature; there was a low level of student interest. As illustrated
in Figure 1, only 33% of students always liked Social Studies and only 42% of students
looked forward to Social Studies lesson (Figure 3).
Yet, the after interviews brought about significantly different results. Student
interest climbed significantly when the researcher used plays as an instructional tool.
Now, 100% of students looked forward to Social Studies (Figure 3). Most students found
it easier to remember the Social Studies content when using plays as an
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instructional method, as shown on Figure 4. With the student interest level peeked, and
with students finding it easier to retain the Social Studies content, the instruction will
likely be more effective inside the classroom when using the alternative instructional
strategy.
Articulation of Instruction with New Jersey Core Curriculum Content Standards
As standards are an important aspect of today's educational society, it is
important to determine whether classroom instruction meets these standards. The
researcher collected the cooperating teacher's lesson plans and compared the lesson's
objectives to the New Jersey Core Curriculum Content Standards for Social Studies, as
described in chapter four. The researcher will be able to draw conclusions regarding
whether the lessons taught in the third grade classroom properly aligned with the New
Jersey Department of Education's Social Studies goal, along with the New Jersey Core
Curriculum Content Standards.
In Chapter IV the researcher determined that the cooperating teacher's lesson
plans did not list any Social Studies standards as the principal of the school did not
require standards to be included on the lesson plans. However, as described in chapter
four, the researcher was able to relate three out of the four Social Studies lessons to
strands or goals for Social Studies instruction. It seemed, though, that most of the lessons
and lessons' objectives related solely to the New Jersey Core Curriculum Content
Standards strands, such as "define consumers as buyers and producers as workers and
sellers" (http://www.state.nj.us/njded/cccs/s6_ss.htm).
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In the four lessons observed, the researcher only saw one instance in which a
portion of the Social Studies lesson met the New Jersey Department of Education's
Social Studies overall goal. On March 23, the cooperating teacher discussed budget with
the students. The students read about what a budget was from the textbook and then they
participated in a real-life scenario involving a person living on a set budget. The
researcher rationalized the cooperating teacher's objectives and goals for that lesson,
believing that Mrs. Smith not only wanted the students to understand the vocabulary of
the lesson, but she also wanted the students to be able to apply the concept in real-life
situations. It seems that Mrs. Smith wanted her students to learn how to budget money
and understand why budgeting is important, especially as they grow older. Therefore, in
this one part of the Social Studies lesson, the students gained relatable insight on how to
be a responsible person, watching and being mindful of how much money they spend.
The researcher sees the students as slightly working towards the goal of becoming
"active, informed, responsible citizens and contributing members of their community"
(http://www.state.nj.us/njded/cccs/s6_ss.htm) since this only occurred once while
observing the cooperating teacher. Two of the other lessons related to the New Jersey
Core Curriculum Content Standard strands, while the lesson on March 29 was not
relatable to any standards, strands, or goals, as explained in chapter four. It is
questionable whether the cooperating teacher's Social Studies lessons are reaching the
Social Studies standards and overall goals. There is no concrete answer. To the
researcher, it appears that most of the lessons are meeting the specific, individual strands.
However, many of the Social Studies strands for third graders are based upon identifying,
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discussing, defining, and explaining (http://www.state.nj.us/njded/cccs/s6_ss.htm).
These lessons are rarely allowing the students the opportunity to apply these concepts and
skills, and therefore, rarely reaching New Jersey's overall goal for Social Studies
instruction. Clearly, there is no stable and explicit connection between the lesson plans
and the overall goals of the New Jersey Core Curriculum Content Standards.
This lack of concrete connections has a profound impact. As cited in chapter two,
the overall goal for Social Studies instruction, according to the New Jersey Department of
Education, is to enable all students to become "active, informed, responsible citizens and
contributing members of their society" (http://www.state.nj.us/njded/cccs/s6_ss.htm).
Students are learning the basic facts, but they are rarely learning how to apply those facts
and concepts to real-life situations. One can tell a child how to play basketball, and that
child can learn the rules inside and out. However, if that child is never given the
opportunity to actually play basketball, will he ever really learn how to play the game?
The answer is no. The same goes for Social Studies. Students can learn the basic rules of
the game (facts, concepts, etc.), but without having frequent opportunities to apply them,
the students will not truly learn how to be an "active" and "responsible" member of their
society (http://www.state.nj.us/njded/cccs/s6_ss.htm).
Instructional Time and Perceived Value of Social Studies
The ways that teachers view Social Studies instruction, and, hence, how they
teach it, should be looked at more carefully. Chapin and Messick expressed how
elementary teachers as a whole seem to have "negative attitudes" towards Social Studies
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(Chapin & Messick, 1999, p. 3). Contrary to this conclusion, all interviewed teachers
said that they enjoyed teaching Social Studies and it was valuable and important to teach.
Yet, all teachers feel that 30 minutes per day is enough time to devote to the subject (an
average of 150 minutes per week), correlating with the 86.4% of teachers that would not
want to spend more than 150 minutes on the Social Studies per week in the study
conducted by Finkelstein, Nielsen, & Switzer (1993, p. 66). One teacher even believed
that Social Studies did not have to have its' own period of the school day.
Yet, teachers believed that 30 minutes per day is enough time to deliver the Social
Studies lesson and allow students the opportunity to reach the Core Curriculum Content
Standards. However, what should the students get out of the lessons? Is it enough to
have the students identify, explain, and describe? Indeed, students should be able to do
these things in regards to the Social Studies content. Yet, students should also have the
opportunity to relate, connect, evaluate, and apply the Social Studies content to their own
lives and situations (whether hypothetical or not). Students should not only be
"informed," but also "active" and "responsible citizens" of their communities
(http://www.state.nj.us/njded/cccs/s6_ss.htm). Hence, students need to get more out of
the Social Studies lessons; identifying, explaining, and describing simply are not enough.
Thus, it is questionable whether 30 minutes per day is enough time to reach the goal of
not only being "informed," but also being "active" and "responsible"
(http://www.state.nj.us/nj ded/cccs/s6_ss.htm).
As shown by the after student interviews and by the notes the researcher recorded
in her journal, the students truly looked forward to the Social Studies lessons using the
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alternative instructional strategy. Yet, the teacher research journal entries showed that 30
minutes was not enough to deliver the full lesson. Supplemental and critical thinking
activities were cut out of some lessons due to lack of time. The researcher did not have
enough time to implement the various activities and critical thinking skills she deemed
necessary to meet the overall goals of Social Studies instruction due to lack of time. As
critical thinking skills are an essential aspect of the overall goals, the researcher contends
that 30 minutes per day is not enough time to deliver the Core Curriculum Content
Standards. Thirty minutes per day does not allow students sufficient time to synthesize
and evaluate the Social Studies concepts, nor does it allow students sufficient time to
apply the Social Studies skills to real-life situations in today's society.
Mrs. Smith, along with the other three teachers, agreed that Social Studies could
be incorporated into other subjects, and it appears that this would make Social Studies
instruction more meaningful. Similar to how Houser found that Social Studies ranked
fifth behind Reading, Math, Language Arts, and Science in kindergarten through third
grade teachers (1994), the interviewed teachers believed Social Studies is not as
important as compared to Reading, Writing, and Math. As one teacher explained, Social
Studies is rated a five, with "Reading and Math...a ten." This prioritization may be the
result of the NJASK (which only tests Reading, Writing, and Math in third grade); Mrs.
Smith and Mrs. Jones see the NJASK as their biggest limitation in regards to Social
Studies lessons. The value placed upon the subject seems to influence how the subject is
taught in the classroom. Mrs. Smith and Mrs. Jones both feel that they are "limited"
when it comes to Social Studies since Reading, Writing, and Math, in their eyes, are more
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crucial in third grade.
Even though, according to the cooperating teacher, Social Studies "can be
incorporated into other [subjects]" as she feels that third graders "still need a strong
emphasis in Reading, Writing, and Math," this was not highly observed in the lessons.
The lesson on March 23 did incorporate some Math concepts (addition and subtraction
skills) while working on the budget scenario, and reading is practiced via reading the text.
However, since only several passages are read from the textbook in a lesson, every
student did not have the opportunity to read. Therefore, every student did not have the
opportunity to practice his/her reading skills.
Likewise, the teacher had the opportunity to integrate Social Studies and Writing
on March 27 and 28 when the students were completing the individual assignment. The
following writing activity was included on the handout: "Using Benjamin Franklin's
sayings (page 171) write a letter to your classmates persuading them to save money. Use
at least 1 saying to support your ideas". The teacher, however, did not choose to have the
students complete the writing activity. This was puzzling given that this teacher believes
Social Studies does not need its own period and should be integrated with other subjects,
and therefore, was a missed opportunity.
Reliance on Social Studies Textbook
The mediocre value placed upon Social Studies by the teachers appears to
correlate with the way it is taught in the classroom. Currently, all three third grade
teachers use the textbook as a main instructional tool in their Social Studies lessons. The
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first-year teacher, Miss Johnson, tries to save every Friday for a special Social Studies
activity. However, as this classroom was not observed, it cannot be said whether this
actually occurs or not. Miss Johnson feels that the strongest limitation on her ideal lesson
is parent involvement. For the two tenured third grade teachers, Mrs. Smith and Mrs.
Jones, most of their Social Studies lessons revolved around reading the textbook with the
students.
The cooperating teacher's Social Studies lessons reflected the idea that more
classroom time should be spent on Reading, Writing, and Math. There are many studies
and scholarly articles that explain the problems and challenges with using textbooks, such
as the idea that children have difficulty reading Social Studies textbooks because of the
complexity of the textbooks (Hoge, 1986, p. 2) and the "heavy technical concept load of
Social Studies passages" (p. 2). However, the observed lessons in the third grade
classroom focused heavily on the textbook, whether it was reading the text aloud or using
it to complete an assignment. Only one of the observed lessons included an activity that
was not reading or completing a handout. According to Hoge, the material in textbooks
is above the reading level and ability level of many students, and therefore, it is
questionable whether students even understand the concepts described in the text. As
illustrated in Figure 4, only 10% of interviewed students easier to remember the Social
Studies information and content when using the textbook as compared to the plays. This
has profound consequences for learning given the heavy reliance on the text.
Based on the data gathered during the student interviews, the researcher found it
challenging to answer the question of whether the students understand what they read in
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the textbook. Only half the students stated they always found the book interesting and
easy to read. However, not one student said that they found it easy to remember the
information in the textbook. A goal of reading, especially during content area lessons, is
to comprehend the material in order to recall it at a later time or apply it to something
else.
The reasons for why the students find it difficult to remember the information are
unknown. It could be because, as Hoge states, of the "complexity" of the Social Studies
textbooks (1986, p. 2), or it could simply be that the students are not interested in the
material. However, with not one student finding it easy to remember the text
information, it appears that using the textbook is not the best instructional tool to use with
this group of students.
It is interesting, however, to look at the students' feelings towards the alternative
instructional strategy. The researcher used the Social Studies textbooks as a guide to
write all the plays. Hence, all the same information was conveyed during the lessons, but
the researcher did not use the textbooks during the lessons. Yet, students appeared to
enjoy the plays more than reading the textbook, even though all the same information
was included. As Ashley explained, she liked the alternative method because she "read
[the information] but [she] read it in a fun way." The creativity of the plays allowed the
students to have fun without fully recognizing that they were learning. When asked
which method (textbook v. plays) made it easier for them to remember the information,
Figure 4 depicts how the majority of students found it easier to remember the information
when using the plays as an instructional strategy. As the researcher's study was not
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quantitative in nature, it is unknown whether the students actually comprehended and
remembered the information more using the plays. However, based on the students'
reactions, thoughts, and opinions, the alternative instructional strategy seemed to be a
better fit for this class. This idea will be further discussed during the "Student
Motivation" sub-section of this chapter.
Critical Thinking Skills
Equally as important as to how teachers teach Social Studies in their classroom is
how much the teachers challenge their students. The push for critical thinking in Social
Studies is not new. It is believed that Social Studies should teach children (ages three
through eight) to "think, reason, and make decisions necessary to participate fully as
citizens of a democracy" (Finkelstein et al., 1993, p. 64). To accomplish this, basic
memorization of facts and concepts is insufficient; teachers must challenge their students
to think critically.
In the teacher interview, only one teacher stated that critical thinking is an
important skill and characteristic of Social Studies instruction. When asked which
content should be taught in Social Studies, the cooperating teacher did not list critical
thinking as one of those areas (the researcher listed several example content areas in the
interview, including history, civics, critical thinking, and geography). Mrs. Smith
believed other content, such as geography, has a higher value and needs more emphasis
in the classroom.
It cannot be said whether the cooperating teacher values critical thinking or not in
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her Social Studies classroom as this specific question was not asked, yet the fact that she
does not value it as much as other content areas, such as geography, is observable in her
Social Studies instruction and lessons.
In the observations of the cooperating teacher's Social Studies lessons, a critical
thinking activity was observed only once (the budget and money scenario which took
place on March 23, 2006). The remainder of the "thinking" activities involved basic
comprehension questions, such as "What is a budget?" and "What is lung disease?". The
activities also required the students to complete a fill-in-the-blank assignment.
Some might believe that this type of "thinking" activity is sufficient, arguing that
the students are still learning the facts, skills, and concepts taught in the lessons.
However, are the students simply "passively absorb[ing] someone else's conception of
the world?" (Ross, 2001, p. 7). Ross would argue that the students are doing just that:
taking in information without thinking about it. Ross believes that this type of
"absorb[tion]" (p. 7) or memorization of the facts and concepts taught in the classroom
does not engage students in making their own decisions.
Chapin and Messick, also arguing for the importance and push for critical
thinking, want students to be "informed," but also "reflective" (1999, p. 4) during Social
Studies instruction. There is no doubt that the third grade students in the cooperating
classroom are becoming "informed" (p. 4). Those third graders are able to explain what a
budget is, they are able to explain what lung disease is, and they have the ability to use
their Social Studies textbooks to find the missing word in the sentence, "A is
someone who buys goods and services" (Appendix H). However, becoming "informed"
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(Chapin & Messick, 1999, p. 4) appears to be the highest level of thinking the students
typically get to; reaching that "reflective" (p. 4) point occurs much less during the Social
Studies instruction in the cooperating classroom.
Since this thesis report is qualitative in nature rather than quantitative, no data was
gathered to determine whether there was an increase in student learning and achievement
using the alternative instructional strategy inside the Social Studies classroom. Likewise,
the alternative instructional strategy did not focus on critical thinking skills. Even though
the researcher had planned to include this in her Social Studies lessons, other challenges
arose.
As cited in the teacher research journal entries, the play performances alone
almost always took up the entire Social Studies time period. Due to the lack of time and
the cooperating teacher's push to get through the chapter, the researcher unfortunately
had to withhold the activities that heavily focused on critical thinking skills.
Student Motivation
Out of the 12 randomly selected students that were questioned for the before
interview, only 2 students listed Social Studies as their favorite subject (they were able to
choose from Social Studies, Science, Math, and Language Arts). It cannot be stated why
this is so. However, the students' answers to the question "What do you dislike about
Social Studies?" can give a clue as to why only two people chose Social Studies as their
favorite subject. Even though 58% of students thought the Social Studies textbook was
easy to read (contrary to Hoge's argument that Social Studies textbook language is too
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complex [1986, p. 2]), Figure 3 illustrates how only 42% of students looked forward to
the Social Studies lessons taught by the cooperating teacher, which used the traditional
instructional strategy.
Students explained that they do not like the traditional teaching method because
"they just sit there" and "reading from the book isn't really fun." If students are not
interested in the lesson, and if they begin the lesson unexcited and not looking forward to
it, how much are those students going to learn? How much information will they make a
connection with? How much will they remember and be able to use in the future?
Again, as data was not collected on those specific topics, the researcher was
unable to answer those questions. However, when the researcher was a student, she
remembers it being much more difficult to remember information if she was not
interested and excited about the lesson or subject. Consequently, she wonders if the same
is occurring with the third grade students in the cooperating classroom.
The students have different feelings towards each instructional method and Figure
3 shows this comparison. Contrary to the students' feelings towards the traditional Social
Studies instructional strategy, 100% of interviewed students liked the alternative strategy
and 100% of interviewed students looked forward to Social Studies when using the plays
as a teaching method (as illustrated in Figure 3). Every student enjoyed the Social Studies
plays and 8 out of 10 students felt involved in all of the lessons. In addition, 9 out of 10
students liked the alternative instructional strategy more than the traditional way Social
Studies was taught in the classroom.
Through using the alternative instructional strategy, Social Studies became more
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enjoyable and interesting to the third graders. Students preferred using the alternative
method to the traditional teaching method. Yet, what does this mean and why is it
important?
The literature in chapter two suggested that many elementary school teachers use
the Social Studies textbook as the one and only teaching tool, and that many teachers are
not using the appropriate method of instruction to facilitate student interest, student
comprehension, and student knowledge. The before interviews seem to agree with what
the literature says: student interest is lacking. However, using plays as an alternative
instructional strategy hiked the student interest in Social Studies dramatically. With the
interest level that much higher, the Social Studies instruction will likely become more
effective inside the classroom. Not only were students excited about the lessons, but a
majority of students felt it was easier to remember the Social Studies content while using
plays as an instructional tool; only 10% of students thought it was easier to remember the
Social Studies content using the traditional method.
Implications for Practice
If there is one thing that the researcher has learned during her educational
training, it is that the teachers always need to keep the students' thoughts, interests, and
hobbies at the forefront of their lessons. By doing this, she has learned that students take
a more active role in the lesson and they begin to relate to the information in the lesson,
therefore, increasing knowledge gain. A large part of this thesis asks, "What happens
when an alternative instructional strategy is used inside a third grade Social Studies
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classroom?" The data collected from the students throughout this project directly
correlates with that question: By looking at the student interview answers, one can see
that the alternative instructional strategy was favored among third graders, and the
method made students more interested and excited about Social Studies lessons.
Even though the data shows that the alternative instructional strategy was favored
among third graders, teachers have to be mindful when using this teaching method. The
researcher firmly believes that the method is a great strategy to use. However, the
development, preparation, and implementation of the strategy is time-consuming -
much more so than the researcher initially thought. Third graders favor using plays, but
it could be difficult, challenging, and overwhelming for teachers to use with every Social
Studies unit.
Future Research
To further research this topic in the future, it is recommended that researchers
study several additional areas and aspects of the alternative instructional strategy. First,
in future research, more male students should be interviewed. As the researcher
randomly chose students to participate in the interviews during this particular study, only
three males were selected. It is possible that males, as a general population, could have
different views on the Social Studies subject and the alternative instructional strategy.
Hence, this could alter interview answers, perceptions, and results. It is suggested that in
the future, an equal amount of male and female participants are randomly selected.
Second, it is suggested to investigate specifically the issue of time in future
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research. Is 30 minutes per day enough time to deliver the New Jersey Core Curriculum
Content Standards and reach the overall goals of Social Studies instruction? As
previously stated, the researcher does not think 30 minutes per Social Studies lesson is
sufficient. However, additional experience and time spent in the classroom, combined
with a specific study solely focusing on this issue, would lead to a more concrete answer
to the question.
Third, in future research it is recommended to include more critical thinking
skills. This could involve critical thinking questions during the play performances and
lesson, and/or critical thinking activities completed at the end of lessons. Observations
could be noted in a teacher research journal, citing whether the students seem to be
enjoying the questions and activities, and whether there appears to be a difference in
thinking level as compared to any critical thinking activities previously used in the
classroom. Students could also be interviewed on their thoughts and opinions of the
critical thinking activities.
In addition to collecting further qualitative data, it is suggested to collect
quantitative data in the future. It would be best to work with two separate third grade
classrooms of equal academic abilities. Use one class as the control group, teaching the
unit in the traditional style with the textbook as the main instructional tool. The second
class would be the experimental group, using the alternative instructional strategy as a
teaching tool.
Three separate areas can be looked at in such a study. First, data can be gathered
to compare critical thinking skills/improvement between the two classes. Did the
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alternative instructional strategy result in any significant critical thinking improvement?
Second, data can be gathered to compare the readability of the texts. Did the students
using the alternative instructional strategy have an easier time reading the material than
the students using and reading the textbooks? Finally, data can be gathered to determine
the students' comprehension of the material and whether the alternative instructional
strategy resulted in higher comprehension levels among classroom students.
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Responsible Researcher: I certify that I am familiar with the ethical guidelines and regulations regarding the
protection of human participants from research risks and will adhere to the policies and procedures of the
Rowan University Institutional Review Board. I will ensure that all research staff working on the proposed
project who will have direct and substantive involvement in proposing, performing, reviewing, or reporting this
research (including students fulfilling these roles) will complete IRB approved training. I will not initiate this
research project until I receive written approval from the IRB. I agree to obtain informed consent of participants
in this project if required by the IRB; to report to the IRB any unanticipated effects on participants which
become apparent during the course or as a result of experimentation and the actions taken as a result; to
cooperate with the IRB in the continuing review of this project; to obtain prior approval from the IRB before
amending or altering the scope of the project or implementing changes in the approved consent form; and to
maintain documentation of consent forms and progress reports for a minimum of three years after completion of
the final report or longer if required by the sponsor or the institution. I further certify that I have completed
training regarding human participant research ethics within the last three years as indicated below my signature.
Signature of Responsible Researcher: Date:
Faculty Advisor (if Responsible Researcher is a student): I certify that I am familiar with the ethical
guidelines and regulations regarding the protection of human participants from research risks. I further
certify that I have completed training regarding human participant research ethics within the last three years
as indicated below my signature (attach copy of your "Completion Certificate for Human Participant
Protections Education for Research Teams" from the National Institutes of Health).
Signature of Faculty Advisor: Date:Signature of Faculty Advisor: Date:
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Teacher Informed Consent Form
I agree to participate in a study entitled "Characteristics of an Existing Third Grade Social
Studies Curriculum and Students' Views on an Alternative Instructional Strategy." Stefanie
Whitefield, an Education graduate student at Rowan University, is conducting this study under
the supervision of Dr. David Hespe.
The purpose of this study is first to determine what types of Social Studies instruction occur in a
third grade classroom, including teacher and student views on this instruction. Secondly,
Stefanie will determine students' views on an alternative instructional strategy by comparing
students' perceptions of the traditional Social Studies instructional method with an alternative
method that the researcher will use while implementing a Social Studies unit.
I understand that I will be required to participate in an interview, either as an individual or in a
focus-group format, which will not exceed fifty minutes.
I understand that my responses to the interview will be anonymous, and the data collected during
the interview will be kept confidential. I agree that any information obtained from this study
may be used in any way thought best for publication or education provided that I am in no way
identified and my name is not used.
I understand that there are no physical or psychological risks involved in this study, and that I am
free to withdraw my participation at any time without penalty.
I understand that my participation does not imply employment with the state of New Jersey,
Rowan University, the principal investigator, or any other project facilitator.
If I have any questions or problems concerning my participation in this study I may contact
Stefanie Whitefield via the phone number she provided.
(Signature of Participant) (Date)
(Signature of Investigator) (Date)
Student Informed Consent Form
Dear Parent/Guardian,
I am a graduate student in the Education Department at Rowan University. I am also the student
teacher in your child's classroom. I will be conducting a research project under the supervision
of Dr. David Hespe as part of my master's thesis concerning the Social Studies curriculum in a
third grade classroom. The goal of this study is to determine what the Social Studies curriculum
looks like in a third grade classroom, along with teachers' and students' views on the curriculum.
This study will also determine students' views on an alternative instructional strategy that I will
be using while teaching a Social Studies unit in the classroom. I am requesting permission for
your child to participate in this research.
Each child will first be asked to participate in two interviews. During the first interview, I will
be asking students questions about the Social Studies curriculum, including why they do or do
not like Social Studies, whether they are engaged in Social Studies lessons, and their thoughts
about Social Studies textbooks. After the interview, I will teach a Social Studies unit using a
different instructional strategy than what the teacher traditionally uses for the subject in the
classroom. After the completion of the unit, I will interview the same students that I previously
interviewed. This interview will focus on the student's thoughts and views of the Social Studies
lessons taught with the alternative instructional strategy. I will record each child's answers
during both of the interviews, and they may be audio taped. I will retain all of your child's
answers and the audiotapes at the conclusion of the study. To preserve each child's
confidentiality, only first names will be used to identify individuals. No personally identifiable
information will be recorded.
Your decision whether or not to allow your child to participate in this study will have absolutely
no effect on your child's standing in his/her class. At the conclusion of the study, a summary of
the results will be made available to all interested parents. If you have any questions or
concerns, please contact me via your child's teacher, or you may contact Dr. David Hespe at
(856) 256- 4702.
Sincerely,
Stefanie Whitefield
Please indicate whether or not you wish to have your child participate in this study by checking
the appropriate statement below and returning this letter to your child's teacher by March 3,
2006. You are free to withdraw your child from this study at any time. You will receive an
executed copy of this form for your records.
I grant permission for my child _ _to participate in this study.
I do not grant permission for my child to participate in this study.
(Parent/Guardian Signature) (Date)
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Dear Teachers,
My name is Stefanie Whitefield and I am currently completing my final year in the
Collaborative Education MST program (Masters of Science in Teaching) at Rowan University.
During this semester, I will be fulfilling my requirements for a Master's degree and for
certification that will enable me to teach elementary and special education.
As part of the graduate program, I am required to complete a thesis. My thesis is entitled
"Characteristics of an Existing Third Grade Social Studies Curriculum and Students' Views on
an Alternative Instructional Method." This thesis is a teacher-research project, which involves
classroom observations, teacher and student interviews, and an implementation of a Social
Studies unit. The purpose of this study is first to determine what types of Social Studies
instruction occur in a third grade classroom. Secondly, I will determine students' views on an
alternative instructional strategy by comparing students' perceptions of the traditional Social
Studies instructional method with an alternative method that the researcher will use while
implementing a Social Studies unit.
I am asking for your participation in this research project. If you choose to participate, I
will interview you on your thoughts and perceptions about the third grade Social Studies
Curriculum. This interview will be either conducted individually, or in a focus-group discussion.
If you have any questions regarding the research project or your participation in the
project, please feel free to ask.
Sincerely,
Stefanie Whitefield
Dear Parents/Guardians,
My name is Stefanie Whitefield and I will be student teaching at your child's school until
early May, 2006. I am currently completing my final year in the Collaborative Education MST
program (Masters of Science in Teaching) at Rowan University. During this semester, I will be
fulfilling my requirements for a Master's degree and for certification that will enable me to teach
elementary and special education.
As part of the graduate program, I am required to complete a thesis. My thesis is entitled
"Characteristics of an Existing Third Grade Social Studies Curriculum and Students' Views on
an Alternative Instructional Method." This thesis is a teacher-research project, which involves
classroom observations, teacher and student interviews, and an implementation of a Social
Studies unit. The purpose of this study is first to determine what types of Social Studies
instruction occur in a third grade classroom. Secondly, I will determine students' views on an
alternative instructional strategy by comparing students' perceptions of the traditional Social
Studies instructional method with an alternative method that the researcher will use while
implementing a Social Studies unit.
I am asking for you to allow you child to participate in this research project. If you
choose to let your child participate, I will interview him/her on his/her thoughts and perceptions
about the third grade Social Studies Curriculum. This interview will be conducted during the
school day, and it will either be carried out individually or in a small-group format. Your child's
participation will not impact your child's standing in the classroom.
The research project will lead to a better understanding of the Social Studies curriculum,
and the results will enable myself and other teachers the ability to teach more effective Social
Studies lessons.
If you have any questions regarding the research project or your child's participation in
the project, please feel free to contact me through your child's teacher.
Sincerely,
Stefanie Whitefield
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Whitefield Social Studies Curriculum Research
College of Education
Rowan University
Glassboro, NJ
Teacher's Initials:
Interviewer: Stefanie Whitefield
Date:
Third Grade Social Studies Curriculum
Teacher Interview
Begin the interview process by stating the purpose of the research and discussing the
confidentiality explained in the Consent Form. Then, provide the teachers with the Consent
Form for review and signature.
Thoughts and Perceptions on the Third Grade Social Studies Curriculum
1. What is your perception of Social Studies instruction?
2. How much time do you devote to Social Studies instruction? (Probe: Why do you
spend this much time on the lessons? Do you typically spend the same amount of time
on Social Studies lessons every day?)
3. How much time would you ideally like to devote to Social Studies instruction?
4. What instructional strategies do you use?
5. What instructional strategies would you ideally like to use?
6. What factors prohibit your ideal Social Studies lessons, if any? (Probe: Why do these
factors prohibit your ideal lessons? Is there any way that you could foresee your ideal
lessons becoming a reality?)
7. What content do you believe should be taught in Social Studies? (memorization of
facts, geography, history, politics, citizenship, critical thinking, etc.) (Probe: Why do you
believe this? How often is critical thinking part of your lessons?)
8. How important is Social Studies compared to other subjects? (Probe: Why do you
feel this way? What subjects are more important? What subjects are less important?)
9. Rate your value of Social Studies (1= no value, 10=very valuable)
10. Do you enjoy teaching Social Studies? (Probe: What would allow you to enjoy
teaching Social Studies more?)
Whitefield Social Studies Curriculum Research
College of Education
Rowan University
Glassboro, NJ
Student's first name:
Interviewer: Stefanie Whitefield
Date:
Third Grade Social Studies Curriculum
Student Interview
This interview will be conducted before the researcher implements her unit using an alternative
instructional strategy.
Begin the interview process by stating the purpose of the research and discussing the
confidentiality explained in the Consent Form. Remind the students that their answers and
thoughts will not be shared with anyone else.
Thoughts and Perceptions on the Traditional Instructional Strategy
1. Do you like Social Studies? (Probe: Why or why not?)
2. Put these subjects in order (least to most favorite): Math, Social Studies, Language
Arts, Science).
3. What do you like about Social Studies? (Probe: Why do you like this?)
4. What do you dislike about Social Studies? (Probe: Why do you dislike this?)
5. Do you find the Social Studies textbook interesting? (Probe: Do you find it fun to
read? Do you find it easy to read?)
6. Do you look forward to Social Studies lessons? (Probe: Why or why not?)
7. Do you get to speak a lot during Social Studies lessons? (Probe: Are you actively
engaged in the lesson?)
8. Do you get to move from your desk during Social Studies lessons? (Probe: Are you
actively engaged in the lesson?)
9. Do you enjoy Social Studies homework? (Probe: Why or why not? Do you
remember any homework or special Social Studies projects that you really enjoyed
completing?)
10. Do you find it easy to remember the information you read in the textbook?
Whitefield Social Studies Curriculum Research
College of Education
Rowan University
Glassboro, NJ
Student's first name:
Interviewer: Stefanie Whitefield
Date:
Third Grade Social Studies Curriculum
Student Interview
This interview will be conducted after the researcher implements her unit using an alternative
instructional strategy.
Begin the interview process by stating the purpose of the research and discussing the
confidentiality explained in the Consent Form. Remind the students that their answers and
thoughts will not be shared with anyone else.
Thoughts and Perceptions on the Alternative Instructional Strategy
1. Did you like the way I taught Social Studies? (Probe: Why or why not?)
2. Did you like the way I taught Social Studies more than the way it is usually taught?
(Probe: Would you please explain why? What made it better/worse?)
3. What did you like about the way I taught the unit? (Probe: What was your favorite
part/aspect?)
4. What didn't you like about the way I taught the unit? (Probe: What was your least
favorite part/aspect?)
5. Did you look forward to my Social Studies lessons?
6. Did you feel involved in all of the lessons? (Probe: Did you ever feel bored? If you
were not directly involved, did you enjoy watching your classmates be directly
involved?)
7. Did you find Social Studies more interesting using this instructional strategy?
8. Did you enjoy participating in the Social Studies lessons?
9. Did you find it easy to remember the information taught in the Social Studies lessons?
10. Was it easier to remember than it was using the traditional instructional method?
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1. What is your perception of Social
Studies?
Miss Johnson
Mrs. Smith
Mrs. Williams
Mrs. Jones
2. How much time do you devote to Social
Studies instruction?
Miss Johnson Almost every day for a half hour.
Mrs. Smith Half hour every day
Mrs. Williams N/A
Mrs. Jones Half hour, 3 to 4 times a week
3. How much time would you ideally like
to devote to Social Studies instruction?
Miss Johnson I think 30 minutes is enough and I like
doing it every day.
Mrs. Smith I don't necessarily feel that Social Studies
needs to be its own period. I think it can be
incorporated with other things. They still
need a really strong emphasis in Reading,
Writing, and Math.
Mrs. Williams We can do fractions with the original
colonies; how many colonies begin with
the letter M, how many begin with the
letter R. This is a way I incorporate it in
my room.
Mrs. Jones I think the time I spend on it is enough.
It depends how you approach it. If you just
look at Social Studies as the content, the
kids don't learn. Some of the things the
book focuses on are really not important. If
you incorporate Math into it, they can learn
about income and profit, for example. In
that way, Social Studies is very important.
It is valuable. It has its place.
It can be incorporated into many things.
It is important.
4. What instructional strategies do you
use?
Miss Johnson
Mrs. Smith
Mrs. Williams
Mrs. Jones
Right now we are making a book; I usually
do Social Studies books. We outline the
chapter first, usually doing the "chaptery
things" that you have to do as a teacher and
the complimentary questions. At the end
we usually do scenarios or act out things or
play dodgeball. I use the textbook a lot; I
use it as an outline and a guide. I use the
information and go from there.
Read the lesson together then do a guided
reading response, then discuss it. Where
possible, we do projects.
N/A
For the most part it is using the textbook
and reading together, then having a
handout.
5. What instructional strategies would you
ideally like to use?
Miss Johnson Act things out, do projects.
Mrs. Smith I would ove to do plays, I love doing hands
on activities - making flow-charts. It
could be such a project-oriented subject if
we had the time.
Mrs. Williams N/A
Mrs. Jones We are limited, but I would like to do
projects as well.
6. What factors prohibit your ideal Social
Studies lessons, if any?
Miss Johnson Parent involvement. I would love to do
more big projects with the kids but it is
hard when you have one parent who helped
a child so much with the project and
another student who received no help from
his mom or dad.
Mrs. Smith NJASK
Mrs. Williams NJASK
Mrs. Jones NJASK -the focus that needs to be on
Reading, Writing, and Math.
7. What content do you believe should be
taught in Social Studies?
Miss Johnson Geography. It is just a shame that in 3 rd
grade you don't spend a lot of time on it
because it isn't in our curriculum. They
don't need to know all the states and
capitals in 3 rd grade, but they should have a
general idea of what the world looks like.
Critical thinking is on Friday when we do
scenarios and problem-solving situations.
Critical thinking is really important.
Mrs. Smith I think we need more of an emphasis on
geography.
Mrs. Williams Each area is part of the
curriculum.., economics, history, geography,
and citizenship.
Mrs. Jones The history part too is important, and that
needs to be focused on more.
8. How important is Social Studies
compared to other subjects?
Miss Johnson It is how you approach it. You can
incorporate everything into Social Studies.
Social Studies can become Language Arts,
it can become Science, Math through
profits and expenses. It can be really
important; I just think you have to integrate
all the subjects.
Mrs. Smith Not as important as Language Arts and
Math. At the age level and
developmentally, they still need more
application of the reading and writing skills.
Mrs. Williams (no answer)
Mrs. Jones Not that important; in 4 th grade it gets more
important.
9. Rate your value of Social Studies (1=
No Value, 10= Very Valuable)
Miss Johnson 6
Mrs. Smith 5
Mrs. Williams 5, Reading and Math being 10
Mrs. Jones 5
10. Do you enjoy teaching Social Studies?
Miss Johnson Yes
Mrs. Smith Yes
Mrs. Williams I don't get to teach it.
Mrs. Jones Yes
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1. Do you like Social Studies?
Jessica
Emily
Michael
Amanda
Natalie
Alicia
Donna
Nick
Ashley
Brianna
Jason
Tiffany
I
2. Put these subjects in your favorite order,
favorite to least favorite: Math, Social
Studies, Language Arts, Science
Jessica Math, Language Arts, then Social Studies
and Science are equal
Emily Social Studies, Science, Math, L.A.
Michael L.A., Science, Social Studies, Math
Amanda Science, Social Studies, L.A., Math
Natalie Math, L.A., Science, Social Studies
Alicia Science, Math, Social Studies, L.A.
Donna Math, L.A., Social Studies, Science
Nick Math, Science, Social Studies, L.A.
Ashley Social Studies, Science, Math, L.A.
Brianna Science, Social Studies, L.A., Math
Sometimes.
Yes, it is fun.
No because it isn't interesting.
Sometimes because there is a lot of reading
and I love to read.
Not really, reading from the book isn't
really fun.
Yes because sometimes she [the teacher]
has students share ideas.
Kind of because we get to sit and relax.
Yes because....I don't know why, I just
like it.
Kind of.
Sort of, I like learning about facts from a
long time ago.
Yes because it has stuff about the world in
it.
Sometimes it can be boring so I don't, it
needs to be more fun.
Jason Science, Social Studies, Math, L.A.
Tiffany Math, Science, L.A., Social Studies
3. What do you like about Social Studies?
Jessica It is so-so, there is not one thing that is my
favorite.
Emily Learning about how people work.
Michael There is nothing I like.
Amanda She teaches us about what our communities
do. Also, being able to read about it, not
just being told it.
Natalie Nothing.
Alicia (Couldn't come up with an answer)
Donna We get to read from the book.
Nick I like learning about history.
Ashley I like learning about people, what they do
from the past.
Brianna I like learning about facts from a long time
ago.
Jason (Could not think of an answer)
Tiffany There is not one person reading the whole
time.
4. What do you dislike about Social
Studies?
Jessica I don't like reading it because the info. Isn't
that cool. "It is just social studies."
Emily I like everything about it.
Michael Some of it is boring. The book doesn't
explain and it doesn't make sense.
Amanda The fact that we just sit there.
Natalie Reading from the book isn't really fun.
Alicia Nothing.
Donna We don't move around and my back starts
to hurt.
Nick Nothing.
Ashley It can be too long and in a boring way.
Brianna I don't like staying with my book for a long
time and waiting my turn to read.
Jason You have to read.
Tiffany When you want to read and you don't get
picked.
5. Do you find the Social Studies textbook
interesting?
Jessica Sometimes, a few of the words are
difficult.
Emily Sometimes I like to read it, it is easy to
read.
Michael No, it is not interesting. It has all reading
stuff.
Amanda Sometimes. The information isn't that
interesting.
Natalie A little bit. It is easy to read.
Alicia Yes, sometimes it is easy to read.
Donna Sometimes, it is easy to read.
Nick Yes it is interesting. It is easy to read.
Ashley Yes it is interesting. It is easy to read.
Brianna Yes it is interesting. It is in between easy
and hard to read.
Jason I think it is easy to read; it is interesting.
Tiffany Yes it is interesting; it is sometimes easy to
read, like the vocabulary words.
6. Do you look forward to Social Studies
lessons?
Jessica No, not really.
Emily Sometimes.
Michael Sometimes, and other times I don't want to
do it.
Amanda Not all the time. Sometimes it is boring,
sometimes it is fun.
Natalie No.
Alicia Not always.
Donna "I don't really want to do this."
Nick Yes.
Ashley Yes.
Brianna I look forward to it.
Jason Yes.
Tiffany Yes, it can be fun to learn about the past.
7. Do you get to speak a lot during Social
Studies lessons?
Jessica I ask questions and I read the book quietly.
Emily Quiet, not many opportunities to talk.
Michael Not sure.
Amanda Me, no. We have to pay attention to what
we are reading so we don't have the
opportunity.
Natalie Yes, if I ask a question.
Alicia Sometimes I don't even get to read aloud.
I'm mostly quiet.
Donna Only when she calls me to read.
Nick No, not that much.
Ashley Sometimes. When people read sometimes
they read slow.
Brianna Only when I get called on to read and
sometimes when she asks a question.
Jason If she picks my stick I get to talk, but that is
the only time
Tiffany When we are reading, yes.
8. Do you get to move from your desk
during Social Studies lessons?
Jessica We are at our desk.
Emily I am at my desk the whole time.
Michael I am at my desk the whole time.
Amanda Not really, only in an emergency.
Natalie I am at my desk the entire time.
Alicia I am mostly at my desk, unless it is an
emergency.
Donna Sometimes when she tries to explain
sometime she will use me as a prop.
Nick No.
Ashley Sometimes.
Brianna No, not really.
Jason I am at my desk the whole time.
Tiffany Only when we do activities, but it is mostly
reading.
9. Do you enjoy Social Studies
homework?
Jessica I enjoy tests because they are fun. I like
having a challenge.
Emily Yes because I know everything about it.
Michael Sometimes when it is exciting. It might
have something to do with street car racing,
that's an interesting topic.
Amanda Not at all, it is usually boring.
Natalie No, the homework from the book is hard
and if I forget my book it is even harder.
Alicia Sometimes, when it is a timeline I like it.
Donna I like it when we get it; we sometimes get
homework. It we are stuck on a question,
we can use our book to help us.
Nick Some of it...I don't know why I like it.
Ashley Most of the time.
Brianna Sometimes. I like that it is easy and I get it
done quickly.
Jason No.
Tiffany Sometimes.
10. Do you find it easy to remember the
information you read in the textbook?
Jessica
Emily
Michael
Amanda
Natalie
Alicia
Donna
Nick
Ashley
Brianna
Jason
Tiffany
I forget some of it.
Sometimes I forget the information.
I forget it.
Not always because I easily forgot the
consumer thing.
Sometimes.
Sometimes.
I usually forget it.
I remember some things, but not
everything.
Sometimes, but sometimes I get distracted
and forget what I read.
I usually forget it.
It is not that easy.
I have to read it twice to remember it.
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1. Did you like the way I taught Social
Studies?
Jessica
Emily
Michael
Amanda
Natalie
Donna
Nick
Ashley
Brianna
Tiffany
Yes because it was fun and because we got
to do plays and act it out.
Yes, I liked how we did the plays.
Yes because we got to do the plays and
sometimes it was really fun.
Yes because we got to put a little more fun
into reading instead of just taking out a
book, and we got to see people doing stuff.
Yes because it was more interesting
because I got to get up and move more.
Yes because we got to do plays. We could
sit and relax or get up and exercise.
Yes because it was fun to act like other
people.
Yes because it was in a "funner" way.
Yes because we did lots of plays. I liked
the umbrella.
Yes because it was more fun; plays are fun.
2. Did you like the way I taught Social
Studies more than the way it is usually
taught?
Jessica Yes.
Emily Yes.
Michael Yes.
Amanda Yes.
Natalie Yes.
Donna Yes because we got to get up.
Nick I like it the same.
Ashley Yes.
Brianna Yes because we did all the plays and didn't
have to look in the book.
Tiffany Yes because you are reading but you aren't
reading from your book
3. What did you like about the way I
taught the unit?
Jessica
Emily
Michael
Amanda
Natalie
Donna
Nick
Ashley
Brianna
Tiffany
I really liked the plays.
We had actors; it was fun.
I really liked the plays.
More than 1 person got to read.
Some of the parts were really funny.
That we all got a script to read.
It was fun to act like other people.
I liked that we did it in a play and we can
choose actors. We read it but we read it in
a fun way.
We did the plays and did not have to look
in the book.
When you said, "stop", it gave us a pause
and we traveled to different places.
4. What didn't you like about the way I
taught the unit?
Jessica Nothing
Emily Nothing
Michael Nothing
Amanda The music was too soft.
Natalie Nothing
Donna Nothing
Nick Nothing
Ashley Nothing
Brianna Nothing
Tiffany Nothing
5. Did you look forward to my Social
Studies lessons?
Jessica Yes
Emily Yes
Michael Yes
Amanda A lot!
Natalie Yes
Donna Yes
Nick Yes
Ashley Yes
Brianna Yes
Tiffany Yes, "like everyday, I hope we have a
play."
6. Did you feel involved in all of the
lessons?
Jessica Sometimes. I was never bored. I enjoyed
watching others act.
Emily Yes, I enjoyed watching friends act as well.
Michael Yes, even if I wasn't an actor. I liked
watching my friends act.
Amanda Not much. I did enjoy watching others act,
it was like a "see-at-home-play."
Natalie Yes even if I didn't act I felt involved
because when you "paused" it and you
asked questions, I was able to answer.
Donna Yes, even if I wasn't acting. I liked
watching my classmates act.
Nick Yes, even if I wasn't acting. I liked
watching my classmates act.
Ashley Yes, and I liked watching my classmates.
Brianna A little bit. I like watching my classmates
act.
Tiffany Yes, and I liked watching my classmates.
7. Did you find Social Studies more
interesting using this instructional strategy?
Jessica Yes
Emily Yes
Michael Yes because we didn't have to read the
textbook.
Amanda I'm not sure.
Natalie Yes
Donna Yes
Nick Yes
Ashley Yes
Brianna Yes
Tiffany Yes
8. Did you enjoy participating in the Social
Studies lessons?
Jessica Yes
Emily Yes
Michael Yes
Amanda Yes
Natalie Yes!!
Donna Yes
Nick Yes
Ashley Yes
Brianna Yes
Tiffany Yes
9. Did you find it easy to remember the
information taught in the Social Studies
lessons?
Jessica Sometimes
Emily Yes
Michael No because I forget things easily, and if I
wasn't in the play I'd forget.
Amanda Not all the time.
Natalie Yes because when I do something fun it is
easier for me to remember.
Donna Yes
Nick Not much
Ashley Yes
Brianna Sort of.
Tiffany Yes
10. Was the information easier to
remember than it was using the traditional
instructional method?
Jessica Sometimes
Emily Easier to remember doing the plays.
Michael Neither
Amanda Easier to remember doing the plays.
Natalie Easier to remember doing the plays.
Donna Reading the book because for a test you
can take it home and remember stuff from
it.
Nick Easier to remember the information from
reading the plays.
Ashley It is easy both ways.
Brianna It was easier to remember information from
the plays because it was usually longer than
we used in the books. Because it was
longer, I had more time to remember the
facts.
Tiffany When you are reading the book it is harder.
When people are doing it, it is easier to
remember.
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Social Studies Notes Chapter 6 - Living and Working
1 1.) A plan for using money is called a_
2 2.) Money left after all the costs or bills are paid is called a_
3 3.) A is someone who buys goods and services.
2 4.) are all the things a business spends money
on to stay in business. Consumers are NOT expenses.
) 5.) A business could make more money by buying less expensive
6.) If the cost of milk goes up and an ice cream shop owner doesn't
raise the price of their cones, will go down.
S 7.) In our economy people can choose what they will produce and
. Running a business is work.
8.) A good budget should balance your_
\ 9.) One way to increase your income is to get a_
1 10.) One way to earn interest is to put money in a_
& 11.) Classifying objects is putting items together.
Chp D pF 3Z
12.) Another word for is sorting.
13.) You can classify CD's by type of music or year.
14.) Types of music include jazz, classical and show tunes.
Writing Task:
Using Benjamin Franklin's sayings (page 171) write a letter to
your classmates persuading them to save money. Use at least 1
saying to support your ideas.

